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Fi rst Reader: J. ~Jendell Yeo , Professor of Education 
Second Reader : Dugald S. Arbuckle, Assistant Professor of Education 
THIS STUDY IS DEDICATED 
TO 
DR. J. WENDELL YEO 
IN APPRECIATION OF HIS ACTIVE INTEREST 
IN NURSING EDUCATION, AND HIS EXAMPLE 
OF AN INSPIRATIONAL TEACHER AND COUNSELOR 
"Abou Ben Adhem (may his tribe increaset) 
Awoke one night from a deep dream of peace, 
And saw, within the moonlight in his room, 
Making it rich, and like a lily in bloom, 
An angel writing in a book of gold: 
Exceeding peace had made Ben Aill1em bold, 
And to the Presence in the room he said, 
"What ,.,ri test thou?"--The vision raised its head, 
And with a look made of all sweet accord, 
Answered, "The names of those who love the Lord." 
11And is mine one?" said Abou. 11Nay, not so," 
Replied the angel . Abou spoke more low, 
But cheerly still; and sa id, 11 I pray thee , then, 
Write me as one that loves his fellow men." 
The angel wrote, and vanished. The next night 
It came again 1.;ri th a great wakening light, 
And showed the names whom love of God had 
blessed, 
And lot Ben Adhem's name led all the rest." 
"Abou Ben Adhem" 
by James Henry Leigh Hunt 
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CH.A_Pl'ER I 
THE PROBLEM, PROCEDURE OF STUDY 
The Problem 
The past twenty years, and particularly the past ten years, 
have evidenced considerable progress in the establishing of 
student personnel programs in educational institutions, and, 
even more important, in accepting a philosophy of the rightrul 
place of student personnel work in the total concern of educa-
tion. 
Lloyd-Jones and Smith write of the relation of the stu-
dent personnel program to higher education: 
"The failure of those writing in the personnel 
field to relate student personnel work to some understood 
philosophy of higher education has automatically deprived 
many educators in the latter field of an interest in, and 
appreciation of, what a student personnel program is and 
how it can contribute to the development of youth in our 
colleges and universities. One reason for this failure 
is that at present there are no generally accepted phil-
osophies of higher education. The problem of a proper 
collegiate education for the youth of this country has 
stimulated the flow of a great many words during the past 
ten years. But those attempting to formulate a statement 
of the philosophy and function of higher education are ~ 
no means, as yet, in agreement. Most of those writing 
about student personnel work during this same period have 
apparently tried to avoid involvement in the general con-
fusion by ignoring the problem of its relation to the ~ 
total task of higher education. "Y 
i/ Esther McD. Lloyd-Jones, Margaret R. Smith, A Student ~er­
sonnel Program for Higher Education. McGraw-Hill Book Co. 
New York, N. Y. 1938. p. J. 
-<:._• . 
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Quoting from a publication published eleven years later: 
"The central purpose of higher education is the pres-
ervation, transmittal, and enrichment of culture by means 
of instruction, scholarly work, and scientific research. 
During the past few decades experience has pointed up the 
desirability of broadening this purpose to embrace addi-
tional emphases and objectives. Among these new goals, 
three stand out: 
1. Education for a fuller realization of democracy in 
every phase of living; 
2. Education directly and explicitly for international 
understanding and cooperation; 
J. Education for the application of creative imagina-
tion and trained intelligence to the solution of social 
problems and to the administration of public affairs. 
Although these added goals aim essentially at so-
cietal growth, they affect positively the education and 
development of each individual student. The development 
of students as whole persons interacting in social situa-
tions is the central concern of student personnel work 
and of other agencies of education. This emphasis in 
contemporary education is the essential part of the stu-
dent personnel point of view.".:! 
These objectives of higher education represent studies as 
adapted from "Higher Education for American Democracy: The Re-
port of the President's Commission on Higher Education" andre-
fleet the changing concept of education, from that of only in-
tellectualistic concern. 
"The student personnel movement developed during the 
early twentieth century in part as a protest against Ger-
man-born intellectualism and also as the result of the 
findings of the psychology of individual differences dur-
ing the second decade of the present century. Its evolu-
tion was stimulated by the huge growth of American col-
leges and universities following the First 'World "War."?:/ 
Certainly the tremendous college and university enrollment 
1/ American Council on Education, The Student Persorinel Point of 
View, Series VI -- Number 13. American Council on Education 
Studies. 1949. p. 1. 
~ Ibid. pp. 2-3. 
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following World War II has given added impetus to the student 
personnel movement. 
Nursing education parallels general education in student 
personnel emphasis. A first emphasis on the student as a Whole, 
including attention to physical, social, spiritual, as well as 
intellectual development is noted. This emphasis was undoubt-
edly sketchy, but it did exist in the Kaiserwerth and Nightingale 
influences. However, with mass production of nurses, and use of 
student nurses for service needs, even intellectual development 
objectives suffered. 
An era of curricular research emphasis with a forgetting 
of the individual student followed. The curriculum research 
of the present considers the objectives of higher education 
including student personnel objectives, as well as those of 
professional nursing competence.~ 
This study has been undertaken to give specific informa-
tion relative to strengths and weaknesses of the guidance pro-
gram in New England Baptist Hospital School of Nursing. 
An evaluative i nstrument has been adapted from a form 
used in general education. Added description of this instrument 
will be given. 
1/ Committee of the Six National Nursing Organizations on Uni-
fication of Accrediting Activities, Manual of Accrediting 
Educational Programs in Nursin_g. National League of Nursing 
Education. New York, N. Y. 1949. 
6 
The purpose of this self-appraisal is not to gain a high 
score for the school, nor to form the basis of a mutual admira-
tion group among the counselors rating the program. The need of 
objectivity has been emphasized. 
Various criteria may be used in evaluating a program. These 
criteria might include an evaluation of students' expression of 
satisfaction or dissatisfaction with various learnings:/ or ser-
vices. 
This study does not attempt to evaluate student reaction, 
only in so far as it is expressed in current problem area needs 
rated by Morison-Mooney Check List.~ 
The study centers around the guidance functions -- knowing 
the student, informing the student, counseling, placement and 
follow-up. However, all student personnel services, including 
selection and admissions, orientation, health, etc. are in-
eluded as special student services in the guidance services. 
The study has delimited the evaluation of the entire student 
personnel program to a study of General Nature and Organization, 
Guidance Staff, Guidance Services including Special Student Ser-
vices and Special Characteristics of the Guidance Services. 
The appraisal reflects also criteria of expressions of 
satisfaction or dissatisfaction with the program by instructors; 
interpersonal relationships and degree of cooperation between 
1/ Helen Nahm, An Evaluation of Selected Schools of Nursing with 
Respect to Certain Educational Objectives. Stanford University 
Press. Stanford, California. 1948. 
~Luella J. Morison-Ross L. Mooney, Problem Check List Form for 
SChools of Nursing. Bureau of Educational Research, Ohio State 
Universit}J. Columbus. Ohio. 1945. 
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personnel workers (all those who influence the students' educa-
tional experiences are personnel workers); professional prepara-
~ion of personnel staff; extent of students' use or non-use of 
personnel services. 
Procedure of Study 
A study of the Guidance Program in the New England Baptist 
Hospital School of Nursing was made, evaluating the following 
areas of the program: General Nature and Organization, Guidance 
Staff, Guidance Ser.vices including Special Student Services, 
Special Characteristics of the Guidance Services. 
An evaluation instrument was constructed, to meet the needs 
of a School of Nursing Program, adapted from the "1950 Edition 
Guidance Services, Cooperative Study of Secondary School Stan-
dards." A later chapter describes the evaluation instrument. 
A self-appraisal of the program was made using this evalua-
tion instrument. Appraisals were made by three groups: Adminis-
tration, Members of the Curriculum-Guidance Committee, Counselors. 
Two members represented each of the three groups. Administration 
was represented by the co-ordinator of the Guidance Program, and 
by the assistant who co-ordinates the co-curricular activities; 
the Curriculum-Guidance Committee was represented qy two members; 
the Counselors by two counselors in special areas -- a health 
supervisor, and a public health integrator. 
The purpose of this service study was to discover strengths 
and weaknesses, also special characteristics of the guidance 
services; to evaluate findings and build recommendations for 
8 
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future direction and growth. 
Basic Assumptions 
Basic assumptions of this service study are based on the 
study of the entire bibliography. Specifically, a limited num-
ber of assumptions are stated: 
1. That student personnel se~vices include all services spon-
sored by the educational institution, other than the aca-
demic and clinical program, with the objective of total 
personality development of the student. 
"Guidance throughout the nursing course by advisers 
adept in recognizing and interpreting the needs and 
problems of students gives promise of inestimable 
value as it relates itself to student attitudes to-
ward nursing, toward their work, and toward later 
practise of their chosen profession. Guidance is 
thus fundamentally concerned with helping indi vi-
duals to develop their whole personality to the 
fullest extent and thereby enabling them to make 
adequate adjustments to situations in which they 
may find themselves; with helping them to discover 
their potentialities and needs; with helping in the 
formulation of plans of action; with development of 
life purposes preparing them for their greatest 
possible contribution to the profession of nursing 
and to society. The tr~e objective of guidance is 
thus seen to be an all- round development of the 
student. ny -
2. That a statement of guiding principles and policies of a 
student personnel program Should include: 
"An educational unit in nursing should admit those 
students whose educational interests, abilities, and 
previous preparation qualify them to pursue studies 
indicated in the purpose of a category of nurse edu-
cation. 
The formulation and control of policies in relation 
Program", 
9 
to student personnel services should be the respon-
sibility of the faculty. Each aspect of this service 
which logically forms a unit, such as health service, 
should be delegated to one person. There should be 
delegation of responsibility for co-ordinating per-
sonnel services. 
The basis of a good guidance program should be educa-
tional, vocational, and personal counseling which pro-
motes self-reliance and self-discipline, and assists 
students in meeting personal problems and making ef-
fective use of educational, social, and other community 
facilities. A well-designed orientation program should 
be part of the total educational program so as to aid 
the student in making an harmonious adjustment to life 
in a new institution, the community, and the varied ac-
tivities connected with the educational unit. 
There should be a program for student health which in-
cludes an organized plan, adequate health services, 
and instruction for the maintenance of positive health 
from admission to graduation. 
Financial aid should be made available to students 
through funds for loans, scholarships, fellowships, 
grants-in-aid, and assistantships. 
Provision should be made for the personnel and material 
resources essential to implement the policies and 
practises of the student personnel services. 
student personnel service should be evaluated as to its 
effectiveness in contributing to the optimum development 
of students. n,Y 
3. That orientation programs for student nurses should develop 
concepts of history and heritage of professional nursing, 
concepts of professional responsibility. 
"The grmfth of schools has introduced so many and such 
varied types of administrative problems and procedures 
for getting the work done that there has been great 
danger of losing sight of individual students as _dis-
tinct personalities. Moreover, the current confusion 
i/ Committee of the Six National Nursing Organizations on Uni-
fication of Accrediting Activities, Manual of Accrediting 
Educational Programs in Nursing. National League of Nursing 
Education. New York, N. Y. 1949. 
10 
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and conflict between the objectives of the hospital and 
the school, as well as the objectives in the field of 
nurse education, tend to bewilder new students. An 
orientation program will assist in averting many dif-
ficulties arising from these situations. It will also 
have a fine leavening influence upon large groups of 
students who, as a result of increased enrolments, may 
lack homogeneity in background and ability. The early 
adaptation of students to the environment of the nurs-
ing school should prove helpful in conserving the ef-
forts of nursing service personnel, and in reducing the 
traditional first-year student mortality in our schools 
of nursing. ".Y 
4. That all who influence the learning experiences of students 
are personnel workers. 
5. That the personnel program is not the "fifth wheel~ of educa-
tion. 
"The personnel program should not be thought of as a 
"fifth wheel" of education. It is an integral part of 
higher education, bringing to be~r the findings of psy-
chology, biology, and sociology to help higher educa-
tion actually realize its objectives by adapting to the 
needs, capacities, abilities, and potentialities of 
each student. 
"Higher education finds prepared to its hand, in the 
personnel program, tools and methods for understanding 
individuals so that education can be effectively in-
dividualized and, consequently, students may become 
increasingly self-directing and successful in making 
and realizing worth while plans for themselves and for 
society. 113/ 
"Personnel work, in some sort of spiritual way, must 
pervade the entire school. It ought to be like fresh 
air -- so natural a part of our total living that we 
scarcely ever bother even to talk about it. Sometime 
1J Eugenia- K. Spalding, R.N., "Orientation of the Nursing Student", 
American Journal of Nursing. Vol. 45, Number 12, December 1945. 
~ Esther McD. Lloyd-Jones and Margaret Ruth Smith. A Student Per-
sonnel Program for Higher Education. McGraw-Hill Book Company. 
New York, N. Y. 1938. p. 14. 
·I I 
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in the future -- the words guidance and personnel work 
may drop out of education entirely. Obviously, person-
nel work is not an "extra", a fad, or a frill; it is an 
essential part of good education. It has always been 
so. ~erever and whenever teachers have been concerned 
with helping each individual to realize his potentiali-
ties, they have exemplified the personnel point of view 
and rendered guidance services."~ 
6. That every student will need at varying times the resources 
of an organized program; that preventive work should occur 
rather than only remedial. 
7. That the program must evolve slowly. 
8. That the objectives of the student personnel program be in-
tegrated in the educational objectives and activities. 
9. That an enlightened administrative policy is essential. 
10. That an in-service program for faculty is necessary -- units 
built to meet the needs of varying groups. 
11. That a great deal of guidance should be indirect -- not 
labeled as guidance. 
12. That the "permissive" or non-directive technic of counsel-
ing is generally desirable, that the focus is placed upon 
the dynamics within the student. 
13. That the counselor's philosophy and personality is important 
in the counseling situation. 
14. That the guidance program must be continuously evaluated --
through administration; preparation, philosophy and partici-
pation of staff; adequacy facilities; effectiveness of ser-
vices; research and growth. 
y Ruth Strang, The Role of the Teach.er in Personnel W()rk. New York 
Bureau of Publications, Teachers College, Columbia University. 
1946. p. 29. 
12 
I 
I 
,, 
I 
I 
I 
I 
Guidance Needs of Students in NEBH School of Nursing 
Brief descriQtion of school studied.-- The School of Nursing 
of New England Baptist Hospital is located in Boston, Massachusetts. 
The school enrollment averages 150: approximately 100 students in 
the three-year program, fifty students in the five-year program. 
The school is governed by the Executi ve Board of the Hospital, 
through the School of Nursing Committee. Organh;ational charts 
show faculty organization and student personnel organization. The 
five-year program is controlled by Bates College. 
The hospital is a general hospital, not a "church hospital", 
though the church is influential in control and financial support. 
The school originally was denominational; this policy was 
changed about ten years ago. Intercultural education and democra-
cy are important in the phi losophy of the administration of the 
school, and in the care of the patient. 
The school has a staff of fifty-eight professional nurses 
including through the assistant head nurse level position. A num-
ber of these appointment s have dual responsibilities of nursing 
education and nursing service. Lecturers include the following in 
classification and number: Medical (fifty-two); Clergy (two); 
Philosophy (one); Social Service (two); Public Health (one); other, 
including Vocational Counseling (five); Co-curricular including 
Parliamentary Law, etc. (three) -- a total of sixty-six. 
A plan of the curriculum is included. All students a.ffiliate 
for the following lea.rning experiences: Out-patient Service, one 
month; Obstetrical Nursing, three months; Pediatric Nursing, three 
I 1 
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New England Baptist Hospital School of Nursing 
CURRICULUM 1949-50 
Placement i n Cla.rss aad 
Y\!lai'& and T~rms La OO)l>atoey Houx-e 
1-l 20 20 
Diologi.c8l and Physical Sci nces 
Anato.r and Physiology •• •• • oo o 0 9 •o• • •• 
Microbiglogy .......... .. o •••• ~ ••••••• • 
Citem:l.St rJ' 0 0 0' ~ 9 q 0 e 0 Q . •• 0 0 til 0 • ••• G •• 0 ct ••• 
Social Science• · 
Profeeuional Adjust~~e I •••• • ••• ••• 
Prefeeeional Adjuatments II · ···· · ~~·· 
History ot Nu~eing · · · ··~ ··· ·· ~· · · ··· · 
P8)'cllolo~ Q e • o •••• e o • o o •• o •• • • •• o •• a o 
Case St udy and Sociology ••••••••••• •• 
Medical Science 
Introduction to Medical Science .• • . . •• 
Plle.r.m.a.colog)' I •••• e o o o • • o • a " IJ e-. ~ . " o o • 
Phs.rma.colog)"' II •.• •• *" • ., e g. o ••• o c ••• • • o 
Public Health 
Social and Health Problems in t he 
l -1 
1-l 
l~l 
l-l 
3-2 
1-l 
1- 3 
1-2 or 1-3 
1-2 
1-1 
l-2 
COltiiil~i ty ••.• o • • ,. ., • 1!1 • " • •••• • • IJ Q c o • o 2-2 or 3-1 
~~blic Health Nursing integrated throughout 
Nursing and Allied Arts 
Principles of Nursir~ 
Principles of Nursing I . . . . . . . . . . . . l -1 
including units on 
Healt h Education 
Hoepital Housekeeping 
Bandaging 
Principle~ of Nursing !I • . •...• .. .• 1-2 
).is sse.ge • c ... o .... o •• • ••••• •• • •• • o o • • • 1-2 
Nutrition 
Nutrition, Foods and Cooker,y . . ... •. .. 
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Ward Management . . • . • . . . . . . . . . . . . . . . . . . . 3-2 (Informal clinical teaching & elective affiliation hours 
not included in above curriculum.) 
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months; Psychiatric Nursing, three months; and electives in 
Communicable Disease Nursing, three months; Public Health Nursirg, 
one month. Five-year students are at Bates College, Lewiston, 
Maine, the first, second, and fifth year. With these numerous 
affiliations and assigrunents away from the home school, a great 
amount of "orientation" is needed. Group guidance methods are 
usually used. 
A copy of the School Announcement (Appendix) describes in 
greater detail the resources and program of the school. 
Student-Cooperative Government has existed since 1937, func-
tioning with varying degrees of success over the years -- possibly 
somellhat correlated to the officers of the year. Standing commit-
tees include Program, Social, Scholarship, House, Nominating and 
Revisions. Special committees function as needed. Co-curricular 
activities are carried on through Student-Cooperative Government 
committees and class groups. It is traditional tha.t certain ac-
tivities "belong" to certain classes, e.g. the school newspaper 
and yearbook. 
All students participate in the Honor System applying to the 
student's professional and personal life, (detail in Freshman 
Handbook). The Student-Cooperative Government and the Student Per-
sonnel Program function together in many areas, particularly co-
curricular program, dormitory life. 
The purpose of the school is stated: "To prepare young women 
for entrance into first-level positions in the nursing profession; 
to help students realize the objectives of higher education in 
self-realization, human relationships, and citizenship." 
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The objectives include: '~o develop a broad understanding, appre-
ciation, and thorough knowledge of the basic principles, tech-
niques and skills required in giving health service to members 
of the community -- caring for the sick, conserving and promot-
ing health, preventing disease, and bettering living conditions. 
To encourage self growth and realization of the desirable at-
titud.es, abilities, traits and. ideals which will lead to the 
total integration and happiness of the individual as a profes-
sional nurse and well informed, socially responsible, contribut-
ing citizen of the world." 
The objectives of the student personnel program, evolved 
from Curriculum-Guidance Committee membership study, include: 
"1. Aid the student in understanding the school objec-
tives and making serious effort to realize these 
objectives. 
2. Aid (faculty and student herself) in promoting un-
derstanding the student's adjustment to a dynamic 
environment {recognizing forces making her reac-
tion individually different resulting in different 
interests, knowledge, skills, attitudes); help 
student to become self understanding, self motivat-
ing, self directing, self evaluating. 
3. Give administrative encouragement to promote per-
sonnel minded faculty members; provide in-service 
programs and opportunities, personnel policies and 
practises to strengthen a sense of worthwhileness, 
worth, success of the counselor measurable through 
the success of her students. 
4. Aid in strengthening faculty-student understanding 
and relationships -- a reverence for the dignity 
of human personality; aid in attaining a friendly 
guiding relationship between faculty and student --
promotion of a sense of belonging, personal worth, 
working to-getherness of the group." 
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Guidance Needs of students 
The problem of guidance needs has received considerable at-
tention in guidance studies and publications. 
A recent Master's thesis~ "An Analysis of Personal Problems 
of Student Nurses", by Madeline Dill surveyed student nurse pro-
blems in four schools of nursing. 
A National League of Nursing Education guidance publication 
states: 
"Recent studies show that fully as many students fail 
in the nursing course from lack of personal and professional 
adjustment to nursing as from failure in classroom work. In 
other fields of education and in industry it has become in-
creasingly evident that the Shortest cut to personal and ed-
ucational adjustment has been made by increasing the amount 
of time and effort devoted toward more effective and continu-
ous guidance. 
While it is true that professionally important knowl-
edge, and skill, attitudes, ideals and appreciations must 
all be acquired simultaneously, different aspects of the ed-
ucational program are especially concerned with the develop-
ment of each. Just as the teaching program is expected to 
contribute largely, but not exclusively, to the development 
of the student's knowledge and understanding of nursing and 
the clinical program to the development of skill, the guid-
ance program is expected to contribute largely but not ex-
clusively to the fullest development of the personal and 
professional characteristics that enable the student to ad-
just well to the nursing situation. "'3:/ 
1/ Madeline F. Dill. "An Analysis of Personal Problems of Student 
Nurses." Master's Thesis. Boston University School of Educa-
tion. Boston. 1946. 
g/ National League of Nursing Education. Manual of Pre-Nursing 
and Guidance Test Service. National League of Nursing Educa-
tion. New York, N. Y. 1946. p. 19. 
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Quoting from "The Student Personnel Point of View", American 
Council on Education Studies: 
"The student personnel point of view holds that the 
major responsibility for a student's growth in personal and 
social wisdom rests with the student himself. Necessarily, 
however, his development is conditioned b.1 many factors. 
It is influenced b,r the background, the abilities, attitudes, 
and expectancies that he brings with him to college, by his 
college classroom experiences, and by his reactions to these 
experiences. A student's growth in personal and social wis-
dom will also be conditioned by the extent to which the fol-
lowing conditions are attained·: 
The student achieves orientation to his college environ-
ment. 
ties. 
The student succeeds in his studies. 
He finds satisfactory living facilities. 
The student achieves a sense of belonging to the college. 
The student learns balanced use of his physical capaci-
The student progressively understands himself. 
The student understands and uses his emotions. 
The student develops lively and significant interests. 
The student achieves understanding and control of his 
financial resources. 
The student progresses toward appropriate vocational 
goals. 
life. 
The student develops individuality and responsibility. 
The student discovers ethical and spiritual meaning in 
The student learns to live with others. 
The student progresses toward satisfying and socially 
acceptable sexual adjustments. Since marriage adjustment 
is basic to family stability, and since the family is our 
most important social institution, colleges should help stu-
dents to effect satisfying, socially acceptable, and ethi-
cally sound sexual adjustments b,y (1) encouraging the devel-
opment of a rich and diversified social and recreational pro-
gram, { 2) providing counseling on relationship and marriage 
problems. 
The student prepares for satisfying, constructive post-
college activity. For most students the activities of post-
college years will be a combination of the practise of a 
profession in an occupation, marriage and family life, and 
service as a community and 1mrld citizen. 
Personnel services of the college appropriate to these 
attainments may include job placement, information about 
jobs, internShips, graduate training programs, or opportuni-
ties for volunteer service. Some colleges include also 
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some periodic follow-up contacts to determine the success 
of their graduates."~ 
These guidance needs apply also to every nursing school stu-
dent. To the above student needs, the nursing school student adds 
the orientation needs to her nursing education practise environ-
ment. Too, her supervised practise, after adequate supervision, 
is in the care of patients. The safety and reverence for human 
life conditions bring important ethical and legal responsibili-
ties to the student, the school and the hospital. It is a far 
more responsible and serious situation than the work experience 
of most students. Many possible life and death examples might 
be cited. Even with optimum supervision and guidance, the stu-
dent does assume responsibility -- that is, her clinical assign-
ments are not a shadow experience. Nursing schools and hospitals 
over the years have expected a great amount of intellectual, per-
sonal, and social maturity of their students. 
Considering needs of these students, helping the students 
belong to the nursing school should include these objectives: 
1. Help the student feel "a sense of belonging" to the school. 
2. Realize that attitudes, beliefs, loyalties are important 
in student achievement. 
J. Help the student feel a sincere respect for fellow students, 
and experience democracy as a way of life. 
4. Develop courage and a spirit of optimism. 
1/ American Council on Education Studies, The Student Personnel 
Point of View. Series VI, Number 13, Volume XIII. 
Washington, D. C. September 1949. 
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5. Help the student barn the traditions, history, policies, 
and regulations of her school. 
6. Help the student learn and feel a sense of pride in the his-
tory and traditions of the nursing profession. 
7. Help the student, at progressive levels, in orientation to 
her school, to her profession, to others, to herself, to 
her future. 
The Morison-Mooney Problem Check List~ has been used, usual-
ly at the beginning of the school year, to determine group and in-
dividual problems. 
A summary and analysis of problem needs of freshmen, juniors 
and seniors is included. Although the Health Problem area rates 
as number one problem area for both second and third-year students, 
the average days illness per student for the past school year, and 
for the ten-year study shows a decrease over freshmen days illness 
{first-year students .013 average days illness per student; second-
year students .013; third-year students .011). This emphasis on 
health may suggest an undue health consciousness, need of better 
mental hygiene, or dissatisfaction 'nth the health supervisor or 
health program facilities. A dissatisfaction with office hours 
of the health supervisor was noted. 
Students appear to cooperate wholeheartedly in the question-
naire, to appreciate the confidential nature, and to welcome op-
portuni ty of writing out their problems. The comments are frank 
1/ Luella Morison, Ross L. Mooney, Problem Check List Form for 
Schools of Nursing. Bureau of Educational Research, Ohio 
State University, Columbus, Ohio. 1945. 
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and serious. 
A detailed analysis will not be made, since areas must neces-
sarily be delimited from the study. Total problems for the groups, 
and for the individual students are reasonably low, compared to 
published studies. Problems areas of Morals and Religion, and 
Adjustment to Human Relationships in Nursing are happily low. The 
freshman check list was given early in the semester (both three-
year and five-year students), hence the Adjustment to School of 
Nursing is still problem area number one, and Curriculum and 
School Program problem area surprisingly low. 
A study of needs should include some reference to student 
withdrawal rate. Quoting from an article, "Graduations and With-
drawals Class of 1949" in the April 1950 issue of the American 
Journal of Nursing prepared by Ella Taylor, Statistician, National 
League of Nursing Education: 
"Although the number of students graduated in 1949 was· 
so much smaller (21,379) than the number graduated the pre-
vious year (40,700), the withdrawal rate in the class of 
1949 was considerably lower than that in the class of 1948. 
Thirty-one per cent of the class of 1949 dropped out before 
graduation, compared with a 39 per cent withdrawal rate in 
the classes of both 1948 and 1947. ".Y 
A report of student ui thdrawals f'rom the school of nursing 
during the period 1939-1949 is included including a breakdown of 
reasons for withdrawal (Chapter V). 
jJ Ella Taylor, "Graduations and Withdrawals Class of 1949", 
1 1950. . 24J. 
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CHAPTER II 
REVISION EVALUATION INSTRUMENT 
ADAPTATION EVALUATIVE CRITERIA 
Description Evaluation Instrument 
The second revision (1950 edition) of the "Criteria for Eval-
uating Guidance Programs in Secondary Schools", an instrument pre-
pared qy the Committee on Evaluation Programs, National Association 
of Guidance Supervisors, and issued qy the Occupational Information 
and Guidance Service, Division of Vocational Education, United 
States Office of Education, was used as the basis of the evaluation 
instrument. 
Permission to use this instrument and to make an adapted form 
for use in evaluating a guidance program in a school of nursing, for 
the purpose of this study, was obtained from Doctor Harry A. Jager, 
Chief, Occupational Information and Guidance Service, Office of Ed-
ucation, Federal Security Agency, ivashington. 
The author of the adapted form has attempted to relate the 
criteria to nursing school program needs, and to keep the study in 
context. Instructions, statement of guiding principles, and check 
lists have been rebuilt as indicated to pertain to nursing educa-
tion rather than general education needs, in many instances little 
change or no change of the original instrument was indicated. 
Because of the restricted use of the original instrument, a 
copy is not included in an appendix of this study. 
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I 
Adapted Form Evaluation Instrument 
GUIDANCE SERVICES 
IN A SCHOOL OF NURSING 
(Adapted from 1950 Edition Guidance Services, 
Cooperative Study of Secondary-School Standardsl 
744 Jackson Place, Washington 6, D. C. 
C 0 N F I D E N T I A L 
Outline of Contents 
I. General Nature and Organization 
II. Guidance Staff 
III. Guidance Services including Special Student Services 
IV. Special Characteristics of the Guidance Services 
Name of School~----------------------------------~Date 
Checklists checked qy: Evaluations made by: 
!Permission granted to use this instrument and make an adapted form 
for the purpose of this study by Dr. Harry A. Jager , Chief, Occupa-
tional Information and Guidance Service, Office of Education. Fed-
eral Security Agency, Washington, D. c. 
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Instructions 
GENERAL 
When the var~ous features included in this section are being checked 
a~d evaluated Sections B and C of the Criteria Should be kept in mind. 
The underlying philosophy and expressed purposes of the school and the 
nature of the student population should be used as guides. These factors 
should be applied to every activity in the school, for they should justi-
fy and give meaning to every practise. Persons making evaluations should 
ask: "Do the practises in this school being evaluated accord with the 
philosophy and objectives of the school and meet the needs of the student 
population and profession? 11 When evaluations are made, factors such as 
size, type, location of school, financial support available, state and 
national requirements, or other factors Should not be permitted to justify 
failure to provide an appropriate program and facilities to meet the needs 
of the students and profession served b,y the school of nursing and to meet 
the requirements of the philosophy and objectives approved by the school • 
. In later interpretations of summaries of the eyaluations, allowance may be 
made for any of these factors; but at the time of the evaluation, an attempt 
Should be made to evaluate the actual program of the school regardless of 
necessary limitations. 
The two-fold nature of the work--evaluation and stimulation to im-
provement-should be kept in mind. Careful, discriminating judgment is 
essential if these purposes are to be served satisfactorily. ~ile the 
attainment of a high score may be desirable, it should not be permitted to 
interfere with accurate evaluations; otherwise real improvement cannot be 
undertaken and attained. 
CHECK LISTS 
The check lists are intended to prepare the way for the evaluations by 
delineating the broader field and by bringing into Sharper focus those im-
portant characteristics of a good guidance program in a school of nursing. 
The use of the check list requires four symbols. (1) If the provision 
or provisions called for in a given item of the check .list are extensively 
made, mark the item in the parenthesis preceding it 'ldth the symbol ~ y /" 
(double check); (2) if the provision is made to some degree, mark the item 
with the symbol "v"; (.3) if the provisions or conditions are needed but 
are not made, or are made to a very limited degree, mark the item with the 
symbol "O"; (4) if it is not desirable or appropriate for the school to 
have to supply what specific items call for, mark such items 'ldth the sym-
bol "N". In brief, mark i tams: 
y v condition or provision is present or made to an extensive 
degree 
I condition or provision is present to some extent 
0 condition or provision is very limited or missing 
N condition or provision is not desirable or does not apply 
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Space is provided at the end of each check list for writing in additional 
items. It is desirable that the provisions or practises of the school 
should be described as completely as possible. 
EVALUATIONS 
Evaluations are to be made, whenever called for, using the rating 
scale as defined below. Evaluations should represent the best judgment 
of those t~king the evaluations after all evidence has been considered. 
5.--Very superior; the provisions or conditions are very extensive 
and are functioning excellently. 
4.--Sunerior; 
a. the provisions or conditions are extensive and are func-
tioning fairly well, or 
b. the provisions or conditions are moderately extensive but 
are functioning excellently. 
3.--Fair; the provisions or conditions are moderately extensive and 
are functioning fairly well. 
2.--Inferior; 
a. the provisions or conditions are moderately extensive but 
are functioning unsatisfactorily, or 
b. the provisions or conditions are very limited in extent 
but are functioning fairly well. 
1.--Very inferior; the provisions or conditions are very limited 
in extent and are functioning unsatisfactorily. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
0.--Missing; the provisions or conditions, if present, would make 
a contribution to the educational needs of the student in this 
profession or of this school. 
N.--Does not apply; the conditions or pro~s~ons do not apply or 
are not desirable for the students of this school or profession. 
(Reasons for the use of this symbol should be explained in each 
case under Comments.) 
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GUIDANCE SERVICES 
Statement of Guiding Principles 
Guidance services, as applies to the school of nursing, should be 
thought of as organized activities designed to give systematic aid to 
students in making adjustments to various problems and situations which 
they must meet in preparation for and active practise in the profession 
of nursing, and in society. These activities should assist each student 
in knowing herself as an individual and as a member of society; in making 
the most of her abilities and interests and in correcting or compensating 
for limitations that interfere with her progress; in preparing for first-
level positions in the nursing profession and studying fields of nursing 
open to graduates that she may intelligently plan and prepare for a nurs-
ing career; in developing creative and leisure interests; in helping dis-
cover life purposes and helping to realize objectives of higher education 
in human relationship, self-realization, civic responsibility. 
The above objectives should be achieved through cooperative relation-
ships among the school of nursing, home, and community; through a close 
coordination of the school of nursing and the sending schools; through use 
of a system of cumulative records and evaluative reports; through inter-
pretation of adequate and specific data concerning the individual student; 
through a comprehensive and effective system of counseling; through coor-
dination of work of the school, nursing and community agencies; and through 
definit.e provisions for articulating the work of the school with the needs 
of the individual after graduation from the school of nursing. 
To effect these results, the school administration must support and 
encourage the guidance function with leadership and facilities necessary 
to provide adequate services. All members of the teaching staff (includes 
supervisor and head nurse group) should understand their guidance respon-
sibilities and should desire to cooperate in fulfilling these responsi-
bilities. Although every teacher and administrative officer should be 
prepared to participate in guidance activities, the service of competent 
counselors who have had specialized training should be available. In con-
junction with other available information, measurements and tests of vari-
ous types, standardized or locally devised, should be available and should 
be used as guidance tools with full knowledge of their values and:·. limi ta-
tions. 
Finally, the guidance services should reveal facts about the students 
enrolled and the nursing education needs served, which the entire school 
of nursing staff should study and interpret in the continuous evolution 
of the curriculum and student personnel program. 
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I. General Nature and Organization 
Check List 
( ) 1. Guidance is conceived as a continuous function which is related to 
all phases of the educational program. 
( ) 2. Guidance services are planned to be an integral and important part 
of the educational program with particular activities contributing 1 
to the individual's ability to make sound adjustments, choices, 
( ) 
( ) 
and plans. 
3. Guidance and instructional staff members regard the guidance serv-
ices as a cooperative undertaking in which both teachers and guid-
ance specialists have well defined responsibilities. 
4. Guidance services are concerned with helping students understand 
themselves. 
( ) 5. Guidance services are concerned with helping students develop both 
1 
immediate and long-range plans. 
( ) students in achieving desirable goals b,y 
counseling, placement, and follow-up serv-
I 
( ) 
6. Guidance services assist 
providing informational, 
ices. 
7. Guidance services assist students in making their own decisions li 
after careful analysis of their own situation -- permissive counsel 
ing used in most instances (health area may include prescriptive 
counseling). 
( ) 
( ) 
8. Guidance services are concerned with preventing maladjustment as 
well as locating causes of maladjustment and providing remedial 
assistance. 
9. Guidance services assist in orienting students to the school, pro-
fession, and community. 
( ) 10. The guidance services actively seek to secure the assistance of all 
who can aid students in making satisfactory adjustments (~ 
teachers, parents, nursing and community organizations). 
( ) 11. School of nursing guidance services are coordinated with similar 
services in the sending (secondary and higher education) schools. 
( ) 12.Guidance services are coordinated with similar services beyond the 
school of nursing (ANA and State Counseling Services, Post-grad-
uate Study). 
( ) 13. Although generally conducted on an individual basis, some guidance 
activities provide for group guidance concerning common problems. 
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( ) 14. Guidance services function throughout all grade levels of the 
school of nursing (freShman versus senior problems). 
( ) .15. Guidance services function for students who have left (graduated 
or withdrawn from) the school of nursing. 
( ) 16. Students are interested in and indicate confidence in the guidance 
services. 
( ) 17. The school administrative staff cooperates and assists in the 
guidance activities (~ enlists support, provides facilities and 
equipment, coordinates curricular and guidance activities). 
( ) 18. The school administrative staff presupposes and supports, as pre-
requisite to the student program, a program of sound personnel 
policies and practises for the faculty. 
( ) 19. 
( ) 20. 
Evaluations 
( ) 
( ) 
I < ) 
a. How adequate is the staff's concept of guidance? 
b. How extensi ve are the provisions for guidance services? 
c. To what extent are provisions made to utilize the assistance of 
staff members, specialists, in guiding students? 
Comments: 
II. Guidance Staff 
A. Guidance Leadership 
In this section, give major consideration to the person, or persons, 
responsible for direction and coordination of the guidance activities. 
The leader may be designated as director of guidance, dean, head coun-
selor, co-ordinator, chairman of the guidance committee, or Qy sorre 
other title. Inoicate below the name of the individual or individuals 
ha.vi ng major responsibility for directing and coordinating the guidance 
services. 
Name Title 
1. 
2. 
J. 
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Consider also those staff members having delegated, though not 
major, responsibilities for coordinating and implementing the guidance 
services. Check and evaluate all items according to the preparation 
and qualifications of the staff to properly perform guidance leadership 
functions. 
On a separate sheet, indicate the organization of the guidance 
services either with a diagram, a description, or both. 
Check List 
Guidance leaders possess such preparation and qualifications as 
the follow-ing: 
( ) l. ;~ education which is equivalent to the requirements for the 
Master's degree. 
( ) 2. A broad general educational background. 
( ) 3. Preparation in psychology and mental hygiene h~th particular em-
phasis upon adolescent behavior and needs. 
( ) 4.Preparation and experience in methods and techniques of guidance. 
( ) 5. Preparation and experience in group guidance activities. 
( ) 6. Preparation and experience in techniques of individual analysis. 
( ) 7. Preparati on and experience in interview and counseling techniques. 
( ) 8. Preparation and experience in the organization and administration 
of guidance programs. 
( ) 9. Preparation and experience in occupational information activities. 
( ) 10. Successful teaching experience. 
( ) 11. Experience in social service other than teaching. 
( ) 12. Work experience other than teaching nursing education or social 
service. 
( ) 13. Working knowledge of nursing practise opportunities, requirements, 
and conditions of employment. 
( ) 14. Working knowledge of the preparation opportunities and requirements 
for various fields of nursing. 
( ) 15. Working knowledge of graduate educational opportunities and re-
quirement:s. 
( ) 16. Knowledge of nursing and community agencies and services. 
( ) 17. Personal qualifications for the development of desirable working 
relationships with school of nursing and community agency personnel. 
( ) 18. Desirable professional attitudes in conducting guidance activities 
and in handling counselee information. 
( ) 19. 
( ) 20. 
Evaluations 
( ) a. How adequate is the preparation of guidance leaders? 
( ) b. How adequate is the experience of guidance leaders? 
( ) c. How satisfactory are the personal qualifications of guidance 
leaders? 
Comments: 
B. Referral Consultants 
The guidance service needs the assistance of specialists equipped 
to act as consultants in praticular fields. Psychologists, psychia-
trists, physicians in all specialties, nurse specialists, visiting lec-
turers, social workers, placement and counseling directors can provide 
valuable assistance to the guidance service. In a college or university 
school .of nursing this personnel (or certain areas, ~ health, testing 
service) may be available in a central bureau, or administrative office 
for the entire university. In some instances the school of nursing will 
call upon agencies in the community for assistance. 
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Indicate below the IlBJlles of individuals serving as consultants, 
their official position and location, and the number of times within the 
last twelve months the school has made use of their services. 
l. 
2. 
J. 
4-
5-
6. 
7. 
8. 
Check .List 
Name Posi tion and Loca~j~ 
-------------· 
Frequency 
of use 
The following items are to be checked in terms of provision of the 
necessary service, regardless of the source of assistance. 
( ) 1. Consultation service is available for assistance in dealing with 
speciel probl ems of guidance. 
( ) 2. Special consultants understand the aims of the educational program 
of the school of nursing. 
( ) .3. Special consultants have a general understanding of the character-
istics and needs of the student population. 
( ) 4. Special consultants are acquainted with nurses' and nursing needs 
in the community (also nationally and internationally). 
( ) 5. Guidance staff members and consultants understand their mutual 
responsibilities. 
( ) 6. 
( ) 7. 
Evaluatiqns 
( ) a. How adequate are the provisions made for services of consultants? 
( ) b. How extensively are the services of consultants used? 
( ) c. How well do counselors and referral consultants understand their 
mutual responsibilities and relationships? 
Comments: 
C. Instructor Parti ci pat ion (term instructor includes supervisor, hea.d 
nurse groups) 
Maximum results of the guidance service can be achieved only through 
cooperative participation in the service b,y all instructors. The sci-
ence, nursing, and clinical instructors are especially responsible for 
close cooperation with the guidance service. The following criteria 
suggest ways in which the faculty may assist students. 
Check List 
( ) 1. All faculty members have at least a personnel point of view in 
preparation or orientation to their responsibilities. 
( ) 2. Instructors, counselors, consultants understand their mutual 
responsibilities. 
( ) 3. Instructors use student cumulative records in understanding indi-
viduals and in adapting teaching to individual needs. 
( ) 4. Instructors, counselors, consultants cooperate in developing or 
obtaining instructional materials. (~. integrative teaching using 
student personnel program as a tool.) "Higher education finds pre-
pared to its hand, in the personnel program, tools and methods for 
understanding individuals so that education can be effectively in-
dividualized and, consequently, students may become increasingly 
self-directing and successful in makinf and realizing worth while 
plans for themselves and for society." 
{ ) 5. Instructors seek the assistance of counselors or guidance leaders 
in dealing with student problems. 
( ) 6. Instructors, counselors, consultants cooperate in securing informa-
tion concerning students and student problems. 
( ) 7. Instructors, counselors, consultants participate in group confer-
ences concerning student problems. (~. curriculum-guidance com-
mittee) 1Lloyd-Jones, Esther McD. and Smith, Margaret Ruth, A Student 
Pro ram for Hi her Education. McGraw-Hill Book Co. -:-;N~ew~Y~r--:k"'-.'-::-=":~=~ 
( ) 8. Instructors assist in carrying out the recommendations of the 
guidance services. (~ health problem) 
( ) 9. Instructors, counselors, consultants cooperate in conducting fol-
low-up activities. 
( ) 10. Instructors assist in securing the cooperation of parents in guid-
ance service acti vities. 
( ) 11. Relationships between instructors, students, and guidance consul-
tants, co-ordinators contribute to the effectiveness of the guid-
ance service. 
( ) 12. Guidance workers have faculty status. ("The guidance or personnel 
program should not be thought of as a "fifth wheel" of education. 
It is an integral part of higher education, bringing to bear the 
findings of psychology, biology, and sociology to help higher 
education actuall y realize its objectives by adapting them to the 
needs, capacities, abilities, and potentialities of each student."l) 
( ) 13. The In-service education program includes units on areas of guid-
ance to meet the needs of various faculty groups. 
( ) 14. A "worthwhileness of the job and each member's contribution11 atmos-
phere includes the student group. 
( ) 15. 
( ) 16. 
Evaluations 
( ) a. To what extent do instructors indicate interest in and understand-
ing of the functions of the guidance services? 
( ) b. How extensively do instructors, counselors, consultants cooperate 
in appropriate phases of the guidance services? 
( ) c. How effectively do instructors, counselors, consultants cooperate 
in appropriate phases of the guidance services? 
( ) d. How extensively do instructors, counselors rate their own success 
through the successes of their students? 
Comments: 
lLloyd-Jones, Esther McD. and Smith, Margaret Ruth. A Student Personnel 
Program for Higher Education. McGraw-Hill Book Co. New York. 1948. p. 14. 
III. Guidance Services 
A. Individual Inventory Services 
Comprehensive information about students, systematically organized 
for use, is essential for an effective guidance program. It is de-
sirable that complete admission data be available and integrated with 
evaluation reports throughout the student's progress in the school. A 
complete transcript of the cumulative record should be available in the 
alumnae file, or file f or those students Who have left the school for 
reasons other than graduation. Alumna.e records should include profes-
sional experience, further education and post-school adjustment, as it 
is possible to record. Cooperation with professional agencies (State 
and ANA Placement and Counseling Service) is desirable. 
1. Sources of Information about students 
Check List 
Provisions are made for obtaining information about students through 
such means as the following: 
( ) 1. Personal data blanks. 
( ) 2. Autobiographies. 
( ) .3. Individual interviews with students. 
( ) 4. Interviews with parents, other family members, and interested 
friends of the student. 
( ) 5. Appropria.te tests given near t he time of admission and perd.-
odically thereafter. 
{ ) 6.- Records from sending school or schools. 
( ) 7. Sociometric studies. 
( ) 8. Instructors' comments and obser vations. 
( ) 9. Periodi c health examinations. 
( ) 10. Appropriate tests administered to individual students as need 
for data arises. 
( ) 11. Conferences with the students' instructors. 
( ) 12. Anecdotal records. 
( ) 1.3. Case studies of pupils. 
( ) 14. Periodic ratings b,y instructors. 
( ) 15. 
( ) 16. 
Evaluation 
( ) a. How adequate are the provisions for obtaining infornation 
about students? 
Comments: 
2. Types of Information about Students 
The cle.ssifications below suggest types of information -which 
have been found helpful in student nurse guidance. The scope and 
nature of records will depend upon the organization of the guid-
ance services within a particular school. It should be emphasized 
that records are not of value for their own sake but only as they 
are used to promote more effective adjustment of students. 
Reliable information concerning the following is recorded. 
Starred(*) items are more applicable to the individual's cumula-
tive record while unstarred items are more applicable to the coun-
selor's confidential files, health records, or other records. 
a. Home and Family Background 
Check ~.s.t 
( ) 1. Name, place and date of birth.* ( ) 2. Full name of each parent (or guardian) • * 
( ) ,3. Parent's address and telephone number.* 
( ) 4· Occupation of each parent.* ( ) 5. Race, nationality, and birthplace of parents.* ( ) 6. Citizenship status of parents; how long residents of 
this country. 
( ) 7. Educational and cultural status of parents. 
( ) 8. Marital status of parents; living together, divorced, 
separated, remarried. 
( ) 9. Ages of brothers and sisters of the student. ( ) 10. Marked talents or accompliShments of family members 
or close relatives. 
( ) 11. Health status of family members. ( ) 12. Economic status of family. 
( ) 13. Attitude of the home toward nursing profession and 
( ) toward attendance of student at school of nursing. 14. 
( ) 15. 
44 
Evaluations 
( ) a. How extensive is the information concerning home and 
family background? 
( ) b. How up-to-date is the information concerning home and 
fami ly background? 
Comments: 
b. Physical and Medical Status 
Check List 
( ) 1. Height and weight.* (monthly weight chart) 
( ) 2. Vision.* 
( ) 3. Hearing.* 
( ) 4. Teeth and gums. 
( ) 5. Tonsils, adenoids. 
( ) 6. Skin and scalp. 
( ) 7. Posture and feet. 
( ) 8. Health history.* 
( ) 9. Absence due to illness.* 
( ) 10. Blood counts, Hinton. 
( ) 11. Urinalysis. 
( ) 12. Chest X-ray (a.dm.ission, every six months, terminal)* 
( ) 13. Immunizations. 
( ) 14. Physical health habits. 
( ) 15. Menta~ health and personal adjustment·* 
( ) 16. Complete physical (on admission, annual, before affil-
iations, X-ray after communicable disease affiliation, 
terminal)* 
( ) 17. Student's attitude toward preventive and remedial care.* 
( ) 18. Student's attitude toward learning, practising and 
teaching health knowledge.* 
( ) 19. 
( ) 20. 
Evaluation 
( ) a. How extensive is the information concerning physical 
and medical status? 
( ) b. How up-to-date are the physical and medical records? 
( ) c. To what extent is use made of these data? 
Comments: 
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c. Scholasti c Progress and Test Information 
Check List 
( ) 1. 
( ) 2. 
( ) 3. ( ) 4· ( ) 5. ( ) 6. 
( ) 7. ( ) 8. 
( ) 9. 
( ) 10. 
( ) 11. ( ) 12. 
( ) 13. 
Name and location of secondary schools, college 
attended.* 
Complete academic record, including courses, year t&ken, 
marks, and credits received.* 
Reason and explanation for any failure. 
Scholastic distinctions received.* 
Scholastic aptitude data as interpreted from test scores. 
Perfonnance on achievement tests in various subject 
areas (~reading comprehension, speed scores, arith-
metic, social studies, etc.)* 
Perfonnance on interest inventories. ·* 
Performance on personality and attitude tests.* 
Study habits inventory. 
Science and nursing pre-clinical evaluations.* 
Academic progress record in school of nursing.* 
Evaluation 
{ ) a. How extensive is the information concerning scholastic 
progress? 
( ) b. To what extent are tests used in studying students? 
( ) c. How up-to-date are scholastic progress records? 
( ) d. To what extent is use made of these data? 
Comments: 
d. Personal and Social Development 
Check List 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
1. Special talents and interests -- musical, artistic, 
athletic, literary, dramatic, scientific.* 
2. Specia,l achievements (other than scholarship) in school 
and out of school.* 
3. Participation in student activity program -- in second-
ary school, college.* 
4. Educational intentions.* 
5. Stated interest in nursing -- duration. 
6. Membership in out- of-school .clubs or organizations.* 
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( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
7. Employment record previous to entering school of nurs-
ing.* 
8. Use of leisure -- estimate of time given to play, read-
ing, hobbies, movies, radio.* 
9. Conduct or citizenship record -- in secondary school, 
college, school of nursing.* 
10. Participation, leadership in school of nursing co-cur-
ricular activities, student cooperative government.* 
11. Religious interests and activities. 
12. Periodic ratings by instructors on personality a.djust-
ment.* 
( ) 13. Personal adjustment and success in nursing progress.* 
( ) 14. Anecdotal reports. 
( ) 15. Counseling interview reports. 
( ) 16. 
( ) 17. 
Evaluations 
( ) 
( ) 
( ) 
a. How extensive is the information concerning personal 
and social development? 
b. How up-to-date are records of personal and social de-
velopment? 
c. To what extent is use made of these data? 
Comments: 
3. Maintenance an:l Use of student Information 
Check List 
( ) 1. Records containing factual information are readily acces-
sible to all who are authorized to use them. 
( ) 2. Unauthorized persons are not permitted access to student 
records. 
( ) 3. As indicated, counselors (~health supervisor) provide 
information from their confidential files to assist in-
structors in helping students. 
( ) 4. Provision is made for duplication of appropriate parts of 
student records. 
{ ) 5. Distinction is made between data of permanent value and 
those of temporary value, only the former being preserved 
in the permanent cumulative record. {~ particular anec-
dotal records) 
( ) 6. Student records are organi.zed so that data are available 
in sequential order and relationships and progress can be 
traced easily. 
( } 7. Forms provi§e for easy and accurate recording of data and 
sources of information. 
( ) 8. Codes and marking systems are carefully explained on each 
form on which they are used (unless entirely confidential). 
( ) 9. Graphs or diagrams are used wherever appropriate to indi-
cate rels.tive progress. 
( } 10. The cumulative record is used by students in self-appraisal 
and educational and vocational planning. 
( ) 11. Student records are consulted by staff members in cases 
involving failure, or problems dealing with student pro-
gress. 
( ) 12. Cumulative records are carefully filed for use while the 
student is in school and for reference after she has left 
school. 
( ) 13. 
( ) 14. 
Evaluations 
( ) a. How efficiently are 
tected? 
( ) b. How extensively are 
( ) c. How extensively are 
workers? 
Comments: 
B. Informational Services 
records organized, filed, and pro-
records used by instructors? 
records used by all guidance staff 
Much of the educational and vocational information needed by students 
in planning their futures and making decisions can be presented econom-
ically through group instruction. Nevertheless, individual differences 
exist in the times at which such information is needed and in the kind 
and amount of information required. One of the aims of the guidame 
services is to have available to the individual, or within easy refer-
ral range, pertinent information which she may need to make wise 
choices and decisions. 
L8 
Check List 
( ) 1. The school of nursing announcement gives information to the en-
tering student regarding objectives of the school of nursing, 
accreditation, requirements for admission and graduation, 
faculty, curriculum, fields of nursing open to the graduate, 
graduate nursing organizations, financial assistance. 
( ) 2. The school of nursing handbook aids in orienting the freshman 
student to her school of nursing, her chosen profession, her 
new home, her community. 
( ) 3. Orientation programs prepare the student for new learning ex-
periences (~ Out- patient affiliation, Pediatric affiliation, 
Psychiatric affiliation, Public Health affiliation in a rural 
area contrasted with a metropolitan school of nursing). 
( ) 4. Information is available concerning current educational and 
professional opportunities and requirements beyond the school 
of nursing. 
( ) 5. Information is available concerning current fields of nursing 
opportunities, requirements, and conditions. 
( ) 6. Vocational information is pertinent to the community, national, 
international needs. 
( ) 7. Information is available concerning the recreational opportuni-
ties available in the school of nursing, in the community. Co-
curricular activities are planned through student groups of 
student cooperative government. 
( ) 8. Periodicals containing articles of guidance value are available 
for student use. 
( ) 9. Current catelogs of colleges, and universities. offering courses 
(in clinical specialties, nursing education, public health 
nursing, etc.) are available. 
( ) 10. Current informat,ion is available regarding scholarships, loans, 
and other financial assistance for students -- on admission, in 
the school of nursing and for advanced study. 
( ) 11. Group guidance and individual conference information is given 
in the various fields of nursing and in orientation to graduate 
nursing by experts in each area. (~ Na'V'J nursing, budgets 
and systematic saving by annuity expert) 
( ) 12. 
( ) 13. 
49 
Evaluations 
( ) 
( ) 
a. How adequate is the informational service to individual 
students? 
b. To \-That extent do students use the informational materials? 
Comments: 
C. Counseling Services 
This section refers only to services performed ~ members of the 
school staff formally designated as full-time or part-time counselors. 
1. General Principles 
Check List 
( ) 1. Counseling services are available during the school day 
for all students. 
( ) 2. Counselors are assigned on the basis of an average of four 
counselors to a class of thirty students. Counselors state 
willingness for assignment. Students may choose counselors 
other than those assigned. 
( ) 3. Counseling time is ·planned to an average of one hour daily 
for instructor group; counselor specialist employed full-
time (~health supervisor) would average more time. 
{. ) 4. The primary obj ec·t.ive of counseling is improved student ad-
justment. 
( ) 5. Counseling services are concerned with all phases of student 
development - - physical, mental, emotional, social, vocation 
( ) 6. Counselors recognize that individual differences and environ 
mental variations are basic factors in affecting student 
behavior. 
( ) 7. Counseling assists in arriving at decisions for which the 
student assumes full responsibility -- permissive or non-
direct,ive counseling is favored. 
( ) 8. Counselors maintain desirable relationships with students 
through close association with student interests and school 
activities. 
( ) 9. Counselors maintain contact with outside agencies which in-
fluence education (~ civic groups, professional organiza-
tions). 
==========~========(~)==l=O=·~~e~c~e~s~s~ary~~- e~~.!PfJ.~ and m t ,rials are provided counselors 
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===-~==4=====~~-~~=-~==============================~===== ( ) 11. Clerical assistance is provided counselors. 
( ) 12. Counseling activities are carried on in adequate physical 
surroundings. 
( ) 13. 
( ) 14. 
Evaluations 
( ) a. How extensive are the provisions for counseling? 
( ) b. How effective is the counseling? 
Coiill!lent s: 
2. Interview Procedures 
Checklist 
The Counselor 
( ) 1. Prepares for each interview by studying all data pertinent 
to the counseling case. 
( ) 2. Recognizes problems which may involve a series of inter-
views and plans accordingly. 
( ) 3. Recognizes problems which are beyond her counseling skill 
or can be handled more effectively by others and refers 
such problems to the appropriate person or agency. 
( ) 4. Conducts all interviews in private. 
( ) 5. Encourages the student to express herself freely. 
( ) 6. Avoids domination of the interview. 
( ) 7. Accepts the student as she reveals herself without unneces-
sarily expressing values on the student's remarks. 
( ) 
( ) 
8. Is mindful at all times that decisions reached in the inter-
view must be emotionally and intellectually acceptable to 
the student. 
9. Aims at assisting students in becoming increasingly self-
reliant. 
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( ) 10. Keeps a written record of the interview (though not made 
during the interview). 
( ) 11. Is careful to be professional in handling confidential in-
formation. 
( ) 12. Makes provision for follow-up and assistance when desirable 
for each student counseled. 
( ) lJ. 
{ ) 14. 
Evaluations 
( ) a. To what extent is careful preparation made for the inter-
view? 
( ) b. How effectively are the techniques used in the interview? 
Connnents: 
D. Placement Services 
Check List 
The Placement Services 
( ) l. Assist students who withdraw from school in obtaining addi-
tional education or help in locating employment. 
( ) 2. Assist graduates in obtaining additional education. 
{ ) J. Assist graduates in obtaining employment for which they are 
prepared and qualified by personal ity and interest factors. 
( ) 4. Coordinate the school placement services with similar commun-
ity, state, and national, professional counseling services. 
( ) 5. Record placement information in the graduates' cumulative rec-
ords. 
( ) 6. Conduct surveys of vocational and advanced education achieve-
ment and interests. 
( ) 7. 
( ) 8. 
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Evaluations 
( ) a.. How adequate are provisions for employment placement serv-
ices? 
( ) b. How adequate are provisions for advanced educational place-
ment services? 
( ) c. How effectively do these services function? 
Comments: 
E. Follow-up and Adjustment Services 
Check List 
The Follow-up and Adjushnent Services 
( ) 1. Conduct periodic surveys of all school-leavers including grad-
uates and student withdrawals. 
( ) 2. Secure information from school-leavers concerning strengths 
and weaknesses of the program of studies. 
( ) 3. Secure information from school-leavers concerning strengths 
and weaknesses of the guidance services. 
( ) 4.Identify graduates and student withdrawals who need further 
guidance. 
{ ) 5. Acquaint staff and students with follow-up information. 
( ) 6. 
( ) 7. 
Evaluations 
( ) a.. How adequate are provisions for follow-up services? 
( ) b. To 'What extent are f·:>llow-up acti"'li ties contributing to the 
improvement of the educational program? 
Comments: 
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IV. Special Characteristics of the Guidance Services 
1. \~at are the best elements or characteristics of the guidance 
service? 
a. 
b. 
c. 
2. In what respects are guidance services least adequate or in 
greatest need of improvement? 
a. 
b. 
c. 
J. In what respects have guidance services been improved within the 
last two years? 
a. 
b. 
c. 
4. What improvements are now being made or are definitely planned 
for the immediate future? 
a. 
b. 
c. 
5. lfuat carefully conducted studies has the school made within the 
past three years or is now making of its own problems in this 
field? 
a. 
b. 
c. 
I' 
I 
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CHAPI'ER III 
SELF-APPRAISAL OF PROGRAM 
Appraisal by Administration, 
Members Curriculmn-Guidance Committee, Counselors 
Instructions relative to ~v~luating program.-- A review of 
instructions of the evaluation instrument cautions: 
"The underlying philosophy and expressed purposes of 
the school and the nature of the student population should 
be used as guides. These factors should be applied to 
every activity in the school, for they should justify and 
give meaning to every practise. Persons making evaluations 
should ask: "Do the practises in this school being evaluated 
accord with the philosophy and objectives of the school and 
meet the needs of the student population and profession?" 
When evaluations are made, factors such as size, type, lo-
cation of school, financial support available, state and na-
tional requirements, or other factors should not be per-
mitted to justify failure to provide an appropriate program 
and facilities to meet the needs of the students and profes-
sion served by the school of nursing and to meet the re-
quirements of the philosophy and objectives approved by the 
school. In later interpretations of summaries of the eval-
uations, allowance may be made for any of these factors; 
but at the time of the evaluation, an attempt should be 
made to evaluate the actual program of the school regard-
less of necessary limitations. 
The two-fold nature of the work--evaluation and stim-
ulation to improvement--should be kept in mind. Careful, 
discriminating judgment is essential if these purposes are 
to be served satisfactorily. While the attainment of a 
high score may be desirable, it should not be permitted to 
interfere with accurate evaluations; otherwise real improve-
ment cannot be undertaken and attained. 
The check lists are intended to prepare the way for the 
evaluations by delineating the broader field and by bring-
ing into sharper focus those important characteristics of 
a good guidance program in a school of nursing. 
The use of the check list requires four symbols. (1) 
If the provision or provisions called for in a given item 
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of the check list are extensively made, mark the item in 
the parenthesis preceding it with the symbol " { V" (double 
check; (2) if the provision is made to some degree, mark 
the item with the symbol " v"; (3) if the provisions or con-
ditions are needed but are not made, or are made to a very 
limited degree, mark the item with the symbol 110 11 ; (4) if 
it is not desirable or appropriate for the school to have 
to supply what specific items call for, mark such items 
with the symbol "N". 11 
In a preliminary discussion of the evaluation instrument, 
previous to each person rating the program, it was requested that 
the numerical scale be used for the check lists as well as for the 
evaluations. This constitutes the first change in the instrument, 
the reason for the change in scoring stated as possible increase 
in objectivity. Critical rating with especial emphasis on the 
evaluation section rating was stressed. 
Difficulties in scoring objectively and validly were men-
tioned Q7 the participating members. These difficulties inclu-
ded the problem of scoring the entire program accurately in a 
certain practise when a number of counselors' practise would 
score a "5" rating, other counselors a "3" or "l" rating, e.g. 
in planned counseling time. Other difficulties mentioned inclu-
ded subjectivity, and lack of detailed knowledge of the extent 
of practise in an area, e.g. follow-up of withdrawals from pro-
gram. 
Two members from each group rated the program. Ratings 
were done individually, and each counselor was able to devote 
ample time to the study. 
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TABLE 1 
RATING I N AREA OF GENERAL NATURE Ai''W ORGANIZATION 
-----·-.---
Checklist Statement 
)
litem No . ______________________ _ 
1. 
2. 
3. 
4· 
5. 
6. 
7. 
8. 
9. 
10 . 
Guidance is conceived as a con 
which is related to all phases 
tinuous function 
of the educa-
tional program. 
to be an integ-
educational pro-
s contributing 
make sound ad-
ff members re-
a cooperative 
Guidance services are planned 
ral and important part of the 
gram with particular activitie 
to the individual's ability to 
justments, choices, and plans. 
Guidance and instructional sta 
gard the guidance services as 
undertaking in vrhich both teac 
ance specie.lists have well-def 
hers and guid-
ined respon-
sibilitios. 
Guidance services are concerne 
students understand themselves 
Guidance services are concerne 
students develop both immediat 
d '\o.ri th helping 
. 
d with helping 
e and long-
range plans. 
nts in achiev-Guidance services assist stude 
ing desirable goals by providi 
al, counseling, placement, and 
ng information-
follow-up 
services. 
nts in making Guidance services assist stude 
their own decisions after care 
their own situa.tion--permissiv 
used in most instances (health 
elude preecriptive counseling) 
Guidance services are concerne 
ting maladjustment as "rell as 
of maladjustment and providing 
ful analysis of 
e counseling 
area may in-
. 
d with preven-
locating causes 
remedial as-
sistance. 
·ienting stu-Guidance services assist in or 
dents to the school, professio 
The guidance services actively 
the assistance of all who can 
making satisfactory adjustment 
chers, parents, nursing and co 
n, and community 
seek to secure 
aid studEnts in 
s (~tea-
mmunity organ-
izations). 
--
z 
0 
H 
~ f:£l 
E-1 r£1 
Cl). E-1 
H E-1 z aJ ~ ~ ~ ~ IQ u 0 u ~CI). OU) 
5 5 
I 
I 
5 41 
I 
I 
5 4 1 
5 5 1 
5 I ~. , 
I I 
I 
5 ~ 
4 5 
5 5 
5 5 
5 5 
57 
w 
~ 
U) 0 p_, ~ I U) 0 ~ @ dl 0 rJ 0 aJ , 
U) aJ fil aJ 0 z ~ ~ ~ ~il :::> 0 0 u :r:: u 0 U) E--tU) 
II 
I 
4 4.7 .94 I 
I 
I 
I I 
4 4.3 .86 ·1 
; I 
I 
! 
I I i 
I 
II 4 i 4.3 .86 
I II 5 5 I 100 I 
4 1 
i 
I 'I 
I 
.86 I' ~- · 31 I! I 
I 
II 
4 4.3 
.86 11 
I 
i 
li 
: 
I 
.86 1' 41 4.3 
I 
I I 1: I 
41 I 4.7i .94 
1oo I 5 5 
r/ 
I· ,,
I 
4 4.7 .94 
I' L-=-= 
'I 
I 
I 
I 
---~=-====~/=T=a=b=l=e=l=.===(=c=o~nt~in-u=e=d=) ====================================~--~~----~ :=-=SS=· ====== 
r----n-'1 
Item 
No. 
ll. 
12. 
13. 
14. 
15. 
16. 
17 . 
I 18. 
Checklist Statement 
School of nursing guidance services are coor-
dinated with similar services in the sending 
( secondc.ry and higher education) schools. 
Guidance services are coordinated with similc.r 
services beyond the school of nursing (ANA and 
State Counseling Services , Post-Graduate 
Study). 
Although genera.lly conducted on an individual 
basis, some guidance activiti e s provide for 
group guidance concerning common problems. 
Guidance services function throughout all 
grade levels of the school of nursi ng (fresh-
men versus senior problems). 
Guidance services function for students who 
have left (graduated or •rithdrawn from) the 
school of nursing. 
Students are interested in and indicate confi-
dence in the guidance services. 
The school administrative staff cooperates and 
assists in the guidance activities(~ en-
lists support, provides facilities and equip-
ment , coordinates curricular and guidance ac-
t i vities). 
The school administrative staff presupposes 
and supports, as pre-requisite to the student 
program, a program of sound personnel policies 
and practises for the faculty. 
·. Evaluation Statement 
a. How adequate is the staff's concept of guida 
ance? 
b. How extensive are the provisions for guidance 
services? 
c. To what extent are provisions made to utilize 
the assistance of staff members, specialists, 
in guiding students? 
z ill . 
8 ED gJ ~ ({) ~ ({) 
0:: w f§ @ ~ ~ ~ a I § 
ZmHmCI)mWm 0 
H H ~ H :z; H r:Ll f..i ,_ ~o,.,.ooocr.o ,... 
0 0 0 0 0 0 / tJ::: 0 (!) 
<:t!(J)O(J)O({)E-<(J) P., 
4 3 
5 4 
5 5 
5 5 
I 
5 " 4. 
I 
, .80 
I 
·I 4.1 .86 
5 5. j 1oo 
I 
; 
I 
4 4·1 .94 
I I 
4 4 
5 
5 5 
5 5 
5 4.5 
3 J.6 .72 
4: 4.3 .86 
I 
I 
4 4.7, .94 
5 5. 1100 
I I 4~~· I 4. 3 . 86 
51 4J .86 I I !I 
II 4-~ .96 II 
I 
I 
I 
_jl 
I 
I 
I 
';9 
TABLE 2 I 
RATING OF COORDINATOR srUDENT PERSONNEL PROGRAM 
I 
z (J) 
0 1-• 
~ H 0 ~ tl (/) (/) r£1 ~ ~ &) ~ 0 ~ 
H ~ r:J Q) z Q) H QJ (/) Q) >£1 Q) 0 
Checklist Statement H ~ ~ 5 z ~ ~ ~ Item e 8 ::::>0 ~ -~ ~ I 0 C) 00 No. ~(/) 0(/) 0(/) H(J) 
I I 
1. An education which is equivalent t o the ·re..;. ~·· 
/5 quirements for the Master's degree. 5 5 5 
I 
100 
2. A broad general educational background. 5 5 5 
15 
100 
3. Preparation in psychology and mental hygiene 
with particular emphasis upon adolescent be-
havior and needs. 5 5 5 15 100 
4. Preparation and experience in methods and I I techniques of guidance. 5 !5 5 '5 100 
5. Preparation and experience in group guidance 
activities. 15 5 5 5 100 6. Preparation and experience in techniques of 
individual analysis. 15 5 5 15 I 100 7. Prepara.tion and experience in interview and I I 
counseling techniques. 5 5 5 15 100 8. Preparation and experience in the organiza-
tion and administration of guidance programs. 5 5 5 15 I 
100 
9. Preparation and experience in occupational in- ! formation activities. · 5 5 , 5 15 I 100 I 10 . Successful teaching experience. -l 5 / 5 5 I 100 
11. ~erience in social service other than teach 
12 3.3 1 ~ng. 4 .66 12. Work experience other than teaching nursing b I 
education or social service. 5 3 13.6 1 . 72 13. Working knowledge of nursing prs.ctise oppor- I I I tunities, requirements, and conditions of b employment. 5 5 5 100 
14. Working knowledge of the preparation oppor- ~ tunities and requirements for various fields of nursing. :5 5 5 100 
15 . Working knowledge of graduate educational op-
portunities and requirements. 5 5 5 5 100 
16. Knowledge of nursing and community agencies 
and services. 5 5 4 4.71 .94 
17. Personal qualifications for the development of 
de sirs. ble working relationships with school of I 
nursing and community agency personnel . 5 5 5 5 100 
-
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Table 2. (continued) 
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lS. Desirable professional attitudes in conducting 
guidance activities and in handling -counselee 
information. 5 5 5 5 100 
Evaluation Statement 
I 
a. How adequate is the preparation of guidance 
leaders? 5 5 5 15 100 b. How adequate is the experience of guidance 
leaders? 5 5 5 j5 100 
c. How satisfactory are the personal qualifica-
tions of guidance leaders? 5 5 5 11 5 100 
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TABLE 3 
RATING OF ASSISTANT COORDINATOR 
(AND COORDINATOR CO-CURRICULAR PROGRAM) 
I 
z Q) 
0 ~ 
H (./) 0 
~ p., t) ~ p (./) f;Ll @ tr.; f;Ll 0 ~ E-i H d 
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~ 5 ~ ~ z ~ r£1 ~ ~ Item Checklist Statement ::::> 0 p:; 0 ~JS 0 8 0 t) ::z:: t) Q) No. o!J.l Orll E-irll p., 
l. An educatiom which is equivalent to the re-
quirements for the Master's degree. 5 5 5 5 100 
2. A broad general educational background. 5 5 4 4.7 -94 
3. Preparation in psychology and mental hygiane 
with particular emphasis upon adolescent be-
havior and needs. 5 4 3 4 .80 
4- Preparation and experience in methods and 
techniques of guidance. 5 4 3 4 .80 
5. Preparation and experience in group guidance 
activities . 5 4 3 4 . 80 
6. Preparation and experience in techniques of 
individual analysis. 4 4 3 3.6 .72 
7. Preparation and experience in intervidw and 
counseling techniques. 4 4 3 3.6 .72 
8. Preparation and experience in the organiza-
tion and administration of guidance programs. 3 3 3 3 .60 
9. Preparation and experience in occupational 
14 I information activities. 4 5 4-'3 .86 10. Successful teaching experience. 5 5 5 5 100 
ll. Experience in social service other than 
teaching. 4 4 1.5 3.1 .62 
12. ~ork experience other than teaching nursing 
educati on or social service. 4 5 5 4-7 -94 
13. Wor king knowledge of nursing practise oppor-
tunities and requirements ' ~· and'. condi tio:i:ls . of 
employment,. 5 5 5 5 100 
14. Working knmfledge of the preparation oppor-
tuni ties and requirements ·£o·r various f-i -elds 
of nursing. 5 5 5 5 100 
15. Working knowledge of graduate educational 
opportunities and requirements. 5 5 5 5 100 
16. Knowledge of nursing and community agencies 
and services. 5 5 4 4-7 .94 
17. Personal qualifications for the development 
of desirable working relationships ~th 
school of nursing and community agency per-
sonnel. 5 5 5 5 100 
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Table 3. (continued) 
Item 
No. 
18. 
Checklist Statement 
Desirable professional attitudes in conduct-
ing guidance activities and in handling coun-
selee·;,.information. 5 
Evaluation Statement 
a. How adequate is the preparation of guidance 
leaders? 
b. How adequate is the experience of guidance 
leaders? . 
c. How satisfactory are the personal qualifica-
tions of guidance leaders? 
5 
5 
5 
5 5 100 
3 3 ~-6 .72 
'3 '3 3.6 I .72 I 
1100 5 5 5 
I 
I 
I 
I 
I 
I 
I 
I 
I I 
! 
I 
I 
I 
i 
I 
I 
I 
I 
Item 
No . 
J.. 
2 . 
J . 
4-
5. 
&. . 
b . 
c . 
TABLE 4 
fJ'_TING REFS.R.RP_L CONSULTJ..)JTS 
:z: 
0 
H (/) 
~ P~ (/) ::=> r.-i.l r:c: @ E-l rr1 0 (/) E-l H r5 
H E-l r,.~ 
:2: Q) t:J tlJCfJ (J)p.:j tlJ 
~ H ~ HZ H f:il H 0,2. 0~ 0~ 0 q 0 0 00 Otc 0 Checklist Statement 
<~ C(l 0 (J) UCJ) [4Cf) 
Consultation service is available f or 
ance in dee.ling ~-T:i th spec i a l problems 
gui dance . 
assi st-
of 
Speci s.l consultants understand the E.ims of 
the educatione l }rogn;m of the ' , co sc:noo l O.L 
nurs ing . 
genen;l uncl er:: t ;:,nd~ 
c; 
L. 
~p e c i al consult;:nts heve ~ 
ing cf the ch<::r[cted:::t ic: s 
student populEtion. 
;nd n eeds of the I 
4 
S)eC :i ~ l consult~mtf:', are acquainted >-li th 
nurs es ' ~:: nd nursing needs i·1 the cornmunity 
( a lso nr .. tiom.lly and internation~:,_lly) . 
Guidance stc..ff me!lbers and c onsultant s under-
ctr..nd their mutual responsibiliti es . 5 
Evalua:ti on St~:,tement 
Hoi·i adequate are the pro'JiSl ons made f or 
services of c onsult ~,.nts ? 
Ho1-r extens ively are the services of consul-
tants used? 
How well do counselors and referral consul-
t ants understand their mutua.l responsi bili-
ties and relationshi ps? 
4 
4 c; 4.7 _, 
' 5 L.7 _; 
;:::, 5 ./ I 7 ..... ' 
5 ;:::, 4.7 ./ 
5 
" 
5 _, 
I 5 5 
4.5 5 
4· 5 4 ~ . l 
tlJ 
~ 
0 
0 
(/) 
+' c: 
(1) 
u 
.... 
Q) 
p._, 
.94 
.94 
. 9L, 
OJ 
• /'-j-
100 
.94 
.96 
. 32 
Item 
No. 
1. 
2. 
J. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
TABLE 5 
RATING IN INSTRUCTOR PARI'ICIPATION 
All faculty members have at least a personnel 
point of view in preparation or orientation tc 
their responsibilities. 5 
Instructors, counselors, consultants uma.er-
stand their mutual responsibilities. 5 
Instructors use student cumulative records in 
understanding individuals and in adapting 
teaching to individual needs. 5 
Instructors, counselors, consultants cooperatE 
in developing or obtaining instructi onal ma-
terials. (e.g. integrative teaching using stu 
dent personnel program as a tool.) "Higher 
education finds prepared to its hand, in the 
personnel program, tools and methods for un-
derstanding individuals so that education can 
be effectively individualized and, conse-
quently, students may become increasingly 
self-directing and successful in making and 
realizing worth while plans for themselves anc 
for society.nl 4 
Instructors seek the assistance of counselors 
or guidance leaders in dealing with student 
problems. 5 
Instructors, counselors, consult ants cooperate 
in securing information concerning students 
and student problems. 5 
Instructors, counselors, consultants partici-
pate in group conferences concerning student 
problems (e.g. curriculum-guidance committee) 4 
Instructors assis·t in carrying out the recom-
mendations of the guidance services (e.g. 
health problem. 4 
Instructors, counselors, consultru1ts cooperatE 
in conducting follow-up activities. 4 
Instructors assist i n securing the coopera-
tion of parents in guidance service activitie ~ 
1Esther McD. Lloyd-Jones and Margaret 
Student Personnel Program for Higher 
McGraw-Hill Book Company. New York. 
Ruth Smith, A 
Education . -
1948. p. 14. 
5 5 
4 4 
5 4 
4 4 
5 4 
4 4 
4 4 
5 5 
4 4 
5 4 
5 100 
14 ·3 .86 
4-7 .94 
14 • 80 
14.7 .94 
~.J .. 86 
~ .80 
4. 7 . 94 
4 .80 
~.7 .94 
Table 5 (concluded) 
Item 
No. 
Checklist Statement 
ll. Relationships between instructors, students, 
and guidance consultants, coordinators con-
t ribute to the effectiveness of the guidance 
12. 
13 . 
14. 
a. 
b. 
c. 
d. 
service. 
Guidance workers have faculty status. ("The 
guidance or personnel program should not be 
thought of as a "fifth wheel" of education. 
It is an integral part of hi~~er education, 
bringing to bear the findings of psychology, 
biology, and sociology to help higher educa-
tion actually realize its objectives by ad-
apting them to the needs, capacities, abili-
ties, and potentiali-ties of each student."l) 
The In-service Education program includes 
units on areas of guidance to meet the needs 
of various faculty groups. 
A "worthwhileness of the job and each member' 
contribution" atmosphere includes the student 
group. 
Evaluation Statement 
To what extent do instructors indicate inter-
est in and understanding of the functions of 
the guidance services? 
How extensively do instructors, counselors, 
consultants cooperate in appropriate phases 
of the guidance services? 
How effectively to instructors, counselors, 
consultants cooperate in appropriate phases 
of the guidance .services? 
How extensively do instr~ctors , counselors, 
rate their own success through the successes 
of their students? -
lEsther McD. Lloyd-Jones and Margaret 
Student Personnel Program for Higher 
McGraw-Hill Book Company. New York. 
Ruth Smith, A 
Education. 
1948. p . 14. 
5 4 
5 5 
5 5 
5 4 
5 5 
4 4-5 
4 4-5 
3.5 4.5 
Q) 
8 
C) 
Cf.l 
~ 
Q) 
0 
i-1 
Q) 
0... 
4 4.3 .86 
5 5 100 
5 5 100 
5 4-7 .94 
5 5 100 
5 .90 
4 .82 
4 4 .80 
65 
Item 
No. 
1. 
2. 
3. 
4· 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
a. 
TABLE 6 
RATING IN INDIVIDUAL INVENTORY SERVICES 
Checklist Statement 
Personal data blanks. 
Autobiographies. 
Individual interviews with students. 
Interviews wih parents, other family members, 
and interested friends of the student. 
Appropriate tests given near the time of ad-
mission and periodically thereafter. 
Records from sending school or schools. 
Sociometric studies. 
Instructors' comments and observations. 
Periodic health examinations. 
Appropriate tests administered to individual 
students as need for data arises. 
Conferences '1-rith the students' instructors. 
Anecdotal records. 
Case studies of pupils. 
Periodic ratings by instructors. 
Evaluation Statement 
How adequate are the provisions for obtaining 
5 5 5 
5 5 5 
5 5 5 
5 5 5 
5 5 5 
5 5 5 
5 4 5 
5 ' 5 4 
5 5 5 
5 5 ~· 4 
5 5 5 
5 4 4 
3 3 3 
5 5 5 
information about students? 5 1 5 5 
Q) 
r-. 
0 (.) 
tJ.l 
"t! 
Q) 
0 
H 
Q) 
p.. 
5 100 
5 100 
5 100 
5 100 
5 100 
5 100 
4·71 -94 
4.71 .94 5 ! 100 
4· 7 . 94 
5 100 
4.3 .86 
3 .60 
5 100 
I 
5 I i 100 
I 
i 
I 
66 
r-
-· 
67 
TABLE 7 
RATING IN TYPES OF I NFDBMATION ABOUT STUDENTS 
z Q) 
0 ,... 
H (f.) 0 
~ p_, (.) (f.) 0 (f.) r£1 IX: @ 
&:> 
(il 0 ~ E-1 ~ C) H E-1 Q) z Q) ~ ~ (f.) (!) ~ ~ 0 Item Checklist Statement !i! g z ~ 8 -~ ~ No . ~Ji 0 (.) ~as Q) O (f.) O(f.) p_, 
HOME AND FM.ULY BACKGROUND 
l. Name, place and date of birth.* 5 5 5 5 100 
2. Full name of each parent (or guardian) • ~~ 5 5 5 5 100 
3. Parent 1 s address and telephone number. ·ll- 5 5 5 5 100 
4- Occupation of each parent. 4~ 5 5 5 5 100 
5· Race, Nationality, and birthplace of parents. - 5 5 5 5 100 
6. Citizenship status of parents; hm-r long resi-
dents of this country. 5 5 5 5 100 
7. Educational and cultural status of parents. 5 5 4 4-7 -94 
8. Marital status of parents; living together, 
divorced, separated, remarried. 5 5 5 5 100 
9. Ages of brothers and sisters of the student. 5 5 5 5 100 
10. Marked talents or accomplishments of family 
members or close relatives. 5 5 4 4.7 .94 
ll. Health status of family members. 5 5 4 4.7 -94 
12. Economic status of family . 3 2.5 4 3.2 .64 
13. Attitude of the home toward nursing profes-
sion and toward attendance of student at 
school of nursing 5 4 4 4-3 .86 
Evaluation Statement 
a. How extensive is the information concerning 
home and family background? 5 4 4 4.3 .86 
b. How up-to-date is the information concerning 
home and family background? 5 4 4 4.3 .86 
r 
62 
-I Table 7. (continued) I 
I 
(j ~ 
H Cl) 0 
~ 0... 0 Cl) b Cl) f.'il a:; @ ~ r:£1 0 t:! Cl) ~ ~ CJ H ~ ~ ~ ~ Q) ~ Q) Cl) Q) 0 Item Che cklist Sta t ement ~ 8 ~ 0 z ~ b 0 ,_ 8 ~ No. ~J.? 8~ 0 0 Q) OCI) t:cr. 0... 
I PHYSICAL ill~D MEDICAL STATUS 
l. Height and weight . ~*" (monthly weight chart) 5 5 5 5 100 
2 . Vision . ~k 5 5 5 5 100 
J. Hearing . -:~ 5 5 5 5 100 
4· Teeth and gums . 5 5 5 5 100 
5. Tonsils, adenoids . 5 5 5 5 100 
6. Skin and scalp. 5 5 5 5 100 
7 . Posture and feet. 5 5 5 5 100 
s. Health history.-~ 5 5 5 5 100 
9. Absence due to illness . ~~ 5 5 5 5 100 
10. Blood counts, Hi nton. 5 5 5 ~ 100 11. Urinalysis. 5 5 5 l5 100 
12 . Chest X-ray (admission , every six months, 
terminal) ~~ 5 5 5 l5 100 
1.3. Immunizations . 5 5 5 
,.3 
100 
14. Physi cal health habits . 5 5 5 100 
15 . Hental health and personal adj ustment. 4~ 5 4 4 .S6 
16. Complete physical (on admission, annual , be-
fore affiliations, X-ray after communicable 
disease affiliation, terminal) • -l< 5 5 5 ~ 100 
17. Student 1 s attitude tovrard preventive arrl re-
medial care. -l< 4 5 4 ~ • .3 .86 
18. Student's attitude toward learning, practis-
ing and teaching health knowledge .,:< 4 5 4 4·.3 .86 
Evaluation Statements 
a . How extensi ve is the information concerning 
physical and medical status? 5 5 5 p 100 
b . How up-to-date are the physical and medical 
records? 5 5 ~ .7 . 94 
c . To vrhat extent is use made of t hese data? 5 5 5 ) 100 
69 
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Table 7. (continued) 
z a> 
0 F-• 
H (/) 0 
~ f'.l.. 0 r£l ~ :::> (/) 
til r£l 0 @ +' E-1 ~ c $::! ~ ~ E-1 a> ~j IJ. ~ ~ 0 Item Checklist Statement ~ g ~ $..., No. ffir}S a> .:x:ro p... 
SCHOLASTIC PROGRESS AND TEST INFORMATION 
l. Name and l ocation of secondary schools, col-
lege attended.* 5 5 5 5 100 
2. Complete academic record , including courses, 
year taken , marks, and credits received .* 5 5 5 5 100 
J . Reason and explanation for any failure. 5 5 4 4.7 
-94 
4· Scholastic distinctions received. ~f- 5 5 5 5 100 
5. Scholastic aptitude data as interpreted from 
test scores . ?*" 5 5 5 5 100 
6. Performance on achievement tests in various 
subject area s (e.g. reading comprehension, 
speed scores , arithmetic , social st udies , 
etc. ). ->f- 4 5 5 4.7 • 91+ 
7. Performance on interest inventories. * 4 5 5 4.7 .94 
8. Performance on personality and att itude tests-:. 4 5 5 4.7 .94 
9. Study habits inventory. 5 5 5 5 100 
10. Science and nursing pre-clinical evaluations.->15 5 5 5 100 
ll. Academic progress record in school of nurs-
ing.-~ 5 5 5 5 100 
Evaluation Statement 
a . How extensive is the information concerning 
scholastic progress? 5 5 5 5 100 
b . To what extent are tests used in studying 
students? (e. g. reading problems) 4 5 5 4.7 
-94 
c. How up-to-date are scholastic progress 
records? 5 5 5 5 JlOO 
d. To what extent is use made of these data? 5 5 5 5 100 
-
•" 
-
-
I 
Table 7. (concluded) 
Item 
No. 
1. 
2. 
J. 
4· 
5. 
6. 
7 . 
8. 
9. 
10. 
11. 
12. 
lJ. 
14. 
15. 
Checklist Statement 
PERSONAL AND SOCI AL DEVELOPMR~T 
Special talents and int erests -- musical, ar-
tistic, athletic, literary, dramatic, scien-
tific.~~ 5 
Special achievements (other than scholarship) 
in school and out of school.* 5 
Participation in student activity program - -
in secondary school, college .* 5 
Educational intentions . ~~ 5 
Stated interest in nursing - - duration. 5 
Membership in out-of-school cl ubs or organ-
i zations . -l~ 5 
Employment record previous to entering school 
of nursing.* 5 
Use of leisure -- estimate of time given t o 
play, reading , hobbies , movies, radio . * 5 
Conduct or citizenship record -- in secondary 
school, college, school of nursing . -l~ 5 
Participation, leadership in school of nurs-
ing co-curricular activiti es, student coop-
era.ti ve government • .;~ 4 
Religious interests and activi ties. 4 
Periodic ratings by instructors on person-
ality adj ustment. ?~ 5 
Personal adj ustment and succes s in nursing 
progress.* 5 
Anecdotal reports . 3 
Counseling intervie-vr reports. 2 
Evaluation Statement 
a . How exten sive is the information concerning 
b. 
c. 
personal and social development? 
How up-to-date are records of personal and 
social development? 
To what extent is use made of these data? 
5 
4 
4 
5 
5 
5 
5 
5 
4 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
4 
4 
4 
3 
5 
5 
4 
5 
5 
5 
100 
100 
100 
100 
100 
~· 7 . 94 
I~ 
r 
4-3 
4.3 
4-7 
100 
100 
100 
. 86 
.86 
• 9L~ 
.94 
. 80 
. 66 
5 . 00 
4.. 7 • 94 
4 · 3 . 86 
ro 
i-t 
0 
(.) 
C/) 
+' 
>:: (]) 
0 
i-t 
(]) 
P-. 
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TABLE 8 
RATING IN MAINTENANCE ilil\ID USE OF' STUDENT I NFOFWlATION 
~==~==~======~==~==============~==~--~--~- =~==~:=~==~~~==~==.r=~ ~ 
z 
0 
H 
E-t ~ {.)::< 
E-t (J') 
H 
Q) 
>-; 
(/) 0 p_. C) 
~ ~ {)) 
0 ..... -jJ 
...;J C':J s:1 
>£1 I.J) 
~ Q) I;:! Q) (Jj (J) >£1 Q) 0 
t;jH~HZ Hf:ilH 
Checklist Sta.teme_n_t _________________ -----+-~-r.-~-t--S_u_~+-g-·_CI)_8trE-<_2_~-t---- ~I Item No . r---·-- ---------------· 
l. 
2. 
J . 
J._. 
5. 
6. 
7 . 
8. 
9. 
10 . 
11. 
12. 
Records contcdning factual informe.tion are 
readily accessible to all who are author-
ized to use them. 
Unauthorized persons are not permitted ac-
cess to student records. 
As indicated, counselors (e.g. health super-
visor) provide information from their con-
fidential files to assist instructors in 
hel: ing students. 
Provision is me.de for dupli cation of a.ppro-
priate parts of student records. 
Distinction is made betveen data of nerma-
nent v&.l ue cmd those of temporary value, 
only the former being preserved in the 
permanent cumulative record. (e.g. particu-
lar anecdotal records). 
Student records are org<mized so thc.t data 
are available in sequential order ancl relB.-
tionships an..ri progress can be traced easily. 
Forms provide for easy and accurate record-
ing of data and sources of information. 
Codes and marking systems are carefully· ex-
plained on each form on which they are used 
(unless entirely confidential). 
Graphs or dia.grams are used wherever appro-
priEte to indicate relative progress. 
The cumulative record is used by students in 
self-appraisal and educational e~d voca-
t•onal planning. 
Student records are consulted by staff mem-
bers in cases invol ving fai l ure , or problems 
dealing ·Hi th student progress. 
Cumulstive records are carefully filed for 
use while the student is in school and for 
reference after she has left school. 
5 5 
5 5 
5 
5 5 
5 5 
5 5 
5 5 
5 5 
4 5 
5 5 
5 5 
5 5 
5 
5 
5 
5 
c. 
, _; 
I 
I 
5 
' 5 
5 
5 
4 
5 
5 
5 
5 
5 
5 
I, 
5 
1~ .7 
~ .7 
5 
5 
100 
100 
100 
1100 
100 
100 
100 
l OG 
.94 
.94 
100 
1 100 
l 
71 
1 72 
===----=====*=========================================-=-==================================~F========= 
Tabl e 8. ( concluded) 
Item 
No. 
a . 
b. 
c. 
Evaluation Statement 
How efficiently a!'e records organi zed , filed , 
and ·protected? 
How extensivel y are records used by in-
structors? 
How extensively are recor ds used by all 
staff workers? 
5 5 5 
3. 5 5 4 
4 4 5 
5 :J.-00 
. 82 
.86 
Item 
No. 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
TABLE 9 
RATING IN INFORMATIONAL SERVICES 
Checklist Statement 
The school of nursing announcement gives 
information to the entering student regard-
ing objectives of the school of nursing, 
accreditation, requirements for admission 
and graduation, faculty, curriculum, fields 
of nursing open to the graduate, graduate 
nursing organizations, financial assistance. 5 
The school of nursing handbook aids in 
orienting the freshman student to her school 
of nursing, her chosen profession, her new 
home, her community. . 5 
Orientation programs prepare the student for 
new learning experiences (e.g. Out-Patient 
affiliation, Pediatric affiliation, Psychia-
tric affiliation, Public Health affiliation 
in a rural area contrasted with a metropoli-
tan school of nursing). 5 
Information is available concerning current 
educational .and professional opportunities 
and requirements beyond the school of nurs-
ing. 5 
Information is available concerning current 
fields of nursing opportunities, require-
ments, and conditions. 5 
Vocational information is pertinent to the 
community, national, international needs. 4 
Information is available concerning the 
recreational opportunities available in the 
school of nursing, in the community. Co-
curricular activities are planned through 
student groups of student cooperative govern 
ment. 5 
Periodicals containing articles of guidance 
value are available for student use. 4 
Current catalogs of colleges, and universi~ 
ties offering courses (in clinical special-
ties, nursing education, public health nurs-
ing, etc~ are available. 5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 100 
100 
5 100 
5 100 
Is 1oo 
4.7 .94 
5 100 
5 5 4.7 .94 
I 
~ll lOO 
73 
71.;. 
TE:ble 9 . ' concluded) 
z (j) 
0 :'-, 
H (!) 0 
E-t p_, tJ 
Z2 u) :::::> ()) cu p::; @ E-i ~ 0 1:1 U) 1'-i ~ 0 ~ Q) "-~ (j) < (j) (!) Q) r£1 c; 0 
Item Che cklif t .State-:nent H ~ ~ f-< Z '-< ~ .8 IE§ o , .... 0 :::::> 0 L No . 0 tJ 0 0 ~ <tJl o u) 0 (/) E-tril 
10 . Current i11forr,1&ti on is availabl e regarding 
schol~.rshi ps , loe.ns , Ecnd o t he1· flru::..'lcial 
as si st10nc e for s tudents -- on admi s s i o!l, in 
t he schoo l of nurs ing and for advcnlced stud . 5 c; 5 5 100 / 
ll. G ·oup [:;uidence a no i ndividual c nference i n -
form&.tion is gi en in the variou s fields of 
nursing &.nd in orient~,tion to g aduc:. te nurs-
ing by expert s in each area . (e. g . Ns:vy 
nursing, bud ets c::.nd systeme.tic saving cy 
annuity ex:)ert). c; 5 5 5 100 / 
Evaluation Statement 
a . How adequate is the informati onHl service to 
innividual students? 5 5 5 5 100 
b . To •ihat extent do students use the informa-
tional mater·ials? L~ 5 4 ~-3 . 86 
I 
I 
- -· -- - - - . -· 
-
Item 
No . 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
TABLE 10 
RATING IN COUNSELING SERVICES 
Checklist Statement 
Counseling services are available during the 
school day for all students. 5 
Counselors are assigned on tbe basis of an 
a,Terage of four counselors to a class of 
thirty students. Counselors state willing-
ness for assignment. Students may choose 
counselors other than those assigned. 5 
Counseling time is planned to an average of 
one hour daily for instructor group; coun-
selor specialist employed full-time (e.g. 
health supervisor) would average more time. 2 
The primary o bj ecti ve of counseling is im-
proved student adjustment. 5 
Counseling services are concerned with all 
phases of student development -- physical, 
mental, emotional, social, vocational. 4 
Counselors recognize that individual differ-
ences and environmental variations are basic 
factors in affecting student behavior. 4 
Counseling assists in arriving at decisions 
for which the student assumes full responsi-
bility-- permissive or nondirective counsel-
ing is favored. 4 
Counselors maintain desirable relationships 
with students through close association with 
student interests and . school activities. 4 
Counselors maintain contact with outside 
agencies which influence education (e .g. 
civic groups, professional organizations). 5 
Necessary equipment and materials are pro-
vided counselors (e.g. records, files, tests). 5 
Clerical assistance is provided counselors. 5 
Counseling activities are carried on in ade-
quate physical surroundings. 3 
5 
5 
3 
5 
5 
4 
5 
5 
5 
5 
5 
5 
Q) 
~ 
0 
{) 
U) 
~ Q) 
0 
1-< 
Q) 
P-. 
5 5 100 
5 5 100 
3 2. 7 • 54 
5 5 100 
5 4.7 .94 
5 4· 3 • 86 
5 4.7 .94 
5 4.7 .94 
5 5 100 
5 5 100 
5 5 100 
5 4.~ .86 
7C:. 
' -' 
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'rABLE 10 (continued) 
RATING IN COUNSELING SERVICES 
:<::: Q) 
0 f.-. 
H Cf.) 0 
E-< p.... u 
22 Cl) :::> Cl) t1 p:: 0 E-< 0 ~ +> Cl) E-< ~ Q) ~ H E-< ~ Q) l Q) :z:a> 
H ~ u HH :z; f.... ~ 8 1 Item Checklist Stat ement ~ 0 ~ J gg f.-. ~a5 ::r::u l Q) No. t.) Cfl E-< ro I p... 
-
I I i Evaluation St atement I I 
I a. How extensive are the provisi ons for coun- I 
seling? 5 1 4~5 5 5 I 100 b. How effective is the counseling? 4 4 i 4.1 .82 
I 
I 
I 
I I 
I I 
I I I 
i I I 
i I I I I i I I 
: I I I I I I 
i I I i I I I I 
I I I ! ! ' I I 
I I I 
' 
' ' 
I I 
I 
i 
I 
\ 
i 
I I 
I 
: 
I 
I 
I 
! 
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TABLE 11 
RATING OF THE COUNSELOR 
,2; ~ 0 H Cl) 0 
E-< p., tl 
~ Cl) ...... Cl) t;il 0:: 0 
E-< ~ 0 0:: -j-J 
Cl) E-< ....::! c.'J s:: 
~Q) E-< \';a Q) HID CI)Q) f';ilQ) tl 
HH S@s ~H r"''H "s!Q po 0::0 H Item Checklist Statement . ~as Otl Otl ::co Q) 
No. (,)CI) ~ E-<CI) p., 
1. Prepares for each inte~riew qy studying all 4 1 data pertinent to the counseling case. s s Lr. 7 .94 
2. Recognizes problems which may involve a I I 
I 
series of interviews and plans accordingly. s s s s 100 
3. Recognizes problems which are beyond her I 
counseling skill or can be handled more 
effectively qy others and refers such prob-
lems to the appropriate person or agency. s s s s 100 
4. Conducts all intervimvs in private. s s s s 100 
s. Encourages the student to express herself I freely. 
I 
4 4 s .4.3 .86 
6. Avoids domination of the interviEWr. 4 4 s 4.3 .86 7. Accepts the student as she reveals herself 
without unnecessarily expressing values on 
I I ~ the student's remarks. s s s I 100 8. Is mindful at all times that decisions I I I reached in the interview must be emotionallYj I 
and intellectually acceptable to the studen~ s s I 4 r+ ·7 .94 9. Aims at assisting students in becomj_ng in-
creasingly self-reliant. s s s r 100 10. Keeps a written record of the interview (though not made during the interview). 2 4 4 lp-3 .66 11. Is careful to be professional in handling 
confidential information. 4 Is s 14.7 .94 12. Makes provision for follow-up and assistance I 
when desirable for each student counseled. s s I s I s 100 I I. I q 
Evaluation Statement I I 
a. To what extent is careful preparation made I 
1.7 for the interview? s 5 4 .94 
b. How effectively are the techniques used in 
the interview? 
14 4-5 4 4.1 • 82 
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TABLE 12 
RATING IN PLACEMENT SERVICES 
z Q) 
0 
re 
!-< 
H 0 
~ {.) Cl) ::=t (/) ~ p:; ~ ti) 0 ~ 8 ril C!J H ~a> Q) ~ ~ Cl) Q) 1%.10> 0 Item Checklist Sta·tement i 8 ~8 ~8 !-< ~JS 0 {.) 0() tJ::() Q) No. OCI) O(J) 8(/) P-. 
l. Assist students who withdraw from school in 
obtaining additional education or help in 
locating employment. 5 3 4 4 .80 
2. Assist graduates in obtaining additional 
education. 5 5 4 4.7 .94 
3. Assist graduates in obtaining employment for 
which they are prepared and qualified by 
personality and interest factors. 5 5 4 4.7 .94 
4· Coordinate the school placement services 
with similar community, state, and national, 
professional counseling services. 5 4 5 4.7 .94 
5. Record placement information in the gradu-
ates' cumulative records. 5 5 5 5 100 
6. Conduct surveys of vocational and advanced 
education achievement and interests. 5 4 4 4.3 .86 
Evaluation Statement 
a. How adequate are provisions for employment 
placement services? 5 5 4 4.7 .94 
b. How adequate are provisions for advanced 
educational placement services? 4 4 4 ~ .80 c . How effectively do these services function? 4 4 4 .80 
I 
I 
I 
-
Item 
No. 
1. 
2. 
J. 
4. 
5. 
a. 
b. 
TABLE 13 
RATING IN FOLLOW-UP AND ADJUSTMENT SERVICES 
Checklist Statement 
Conduct periodic surveys of all school-
leavers including graduates and student 
1ri thdrawals. 
Secure information from school-leavers con-
cerning strengths and wealmesses of the 
4 3 
program of studies. 5 3 
Secure information from school-leavers con-
cerning strengths and weaknesses of the 
guidance services. 5 3 
Identify graduates and student wi thdrawals 
who need further guidance. 5 3 
Acquaint staff and students with follow-up 
information. 5 3 
Evaluation Statement 
How adequate are provisions for follow-up 
services? 
4 3.6 .72 
4 4 .80 
.Bo 
• 80 
• 80 
To what extent are follow-up activities 
contributing to the improvement of the 
educational program? 4 4 4 4 • 80 
79 
Concerning "Guidance Staff", the appraisal submits the fol-
lowing information: 
"Guidance Leadership 
In this section, give major consideration to the 
person, or persons, responsible for direction and coordination 
of the guidance activities. The leader may be designated as 
director of guidance, dean, head counselor, coordinator, 
chairman of the guidance committee, or by some other title. 
Indicate below the name of the individual or individuals hav-
ing major responsibility for directing and coordinating the 
guidance services." 
1. Nellie Pekrul, Coordinator and Chairman, Guidance Committee 
2. Elizabeth Gould, Assistant Coordinator and Co-Chairman, 
Guidance Committee 
3. Members Curriculum-Guidance Committee 
Commerits in the evaluations include: 
"It is this writer's opinion that the growing success of 
the guidance program of NEBH School of Nursing rests on the 
consistent efforts of the above individuals who have shared 
their preparation, experience and personalities with others 
and have thus afforded the school a sound base upon which to 
establish and strengthen its guidance service." 
"It is presuming to make the comment, but I do feel that 
the guidance program is commendable; that constant effort 
has been made and is being made qy the administration of the 
program to enlist the cooperation of the entire staff to 
seek adequate preparation to help reinforce all services." 
"Consider also those staff members having delegated, 
though not major, responsibilities for coordinating and im-
plementing the guidance services. Check and evaluate all 
items according to the preparation and qualifications of 
the staff to properly perform guidance leadership functions. 
"On a separate sheet, indicate the organization of the 
guidance services either with a diagram, a description, or 
both. II 
An organizational chart of the guidance services is included. 
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The appraisal of guidance staff includes also an appraisal 
of referral consultants. 
"The guidance service needs the assistance of special-
ists equipped to act as consultants in particular fields. 
Psychologists, psychiatrists, physicians in all specialties, 
nurse specialists, visiting lecturers, social workers, place-
ment and counseling directors can provide valuable assist-
ance to the guidance service. In a college or university 
school of nursing this personnel (or certain areas, e.g. 
health, testing service) may be available in a central bur-
eau, or administrative office for the entire university. In 
some instances the school of nursing will call upon agencies 
in the community for assistance." 
Indicate below the names of individuals serving as con-
sultants, their official position and location, and the num-
ber of times within the last twelve months the school has 
made use of their services. 
Frequency 
Name Position & Location of use 
1. Charlotte Sawyer Health Supervi sor innumerable 
2. Ruth Farrisey Public Health Coordinator innumerable 
J. Dr. Peter Bertocci Lecturer Marriage Counseling 
(Group Guidance) 
4. Rev. D. Ewing " n 
5. Dr. R. Mezer(psychiatrist) 11 
6. Rev. A. Webber (Hospital Chaplain 
(Religious Counseling 
7. Sue Kerley (Director, Mass. State 
(Placement (& Counseling Service 
8. Muriel Burgess (Nursing Instructor 
(Religious Counseling 
9. Lester Young Vocational Counseling 
(economics) 
10. Parliamentarian (Group Guidame 
(Co-curricular 
11. Medical Consultants Hospital Staff 
(every area --
Neurological 
Psychiatric, Psychological 
Ear, Eye, Nose and Throat 
Internal Medicine (e.g. student with 
Gynecology 
Endocrinology 
Dermatology 
Orthopedic 
II 
II 
infrequent 
(Group Guidance) 
Vocat.Counseling 
2 X 
(Group Guidance) 
Religious Ed. 
1 X weekly 
2 X 
12 hrs. 
innumerable 
-
dia.gnosis leukemia) 
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12. Committee Mea- National League Nursing Ed. 
surement & Edu-
cational Guidance 
(Pre-Nursing Test Service) 
Comments in appraisal include: 
(Entrance 
Battery 
Aptitude 
Tests) 
"Provision that all referral consultants have oppor-
tunity to assemble as a group to discuss the over-all needs 
and problems of students. 11 
Relative to instructor participation appraisal, the evaluating 
instrument states: 
"Instructor Participation (term instructor includes su-
pervisor, head nurse groups) 
"Maximum results of the guidance service can be achieved 
only through cooperative participation in the service by all 
instructors. The science, nursing, and clinical instructors 
are especially responsible for close cooperation with the 
guidance service. The following criteria suggest ways in 
which the faculty ma.y assist students. 11 
Comments included: 
"Counselors indicate interest by constant use of library 
In-service material, as well as active participation in In-
service Program Units on Guidance." 
"In the above evaluation, this writer turns her mind to 
that classical issue: hospital versus educational needs. She 
feels that ~ of the counselors (of the head nurse, super-
visor group) sometimes lose sight of the objectives of nurs-
ing education and this may indirectly affect the guidance pro-
gram in that the guiding principles cannot be fully realized 
by the individual student until the education of the nurse is 
foremost in the minds of all those appointed to guide her. 
The guidance leadership is doing a fine job in educating com-
mittee members and counselors along these lines -- this is 
no reflection on them. However, "mind-sets" are not easily 
eliminated." 
The check list states relative to Individual Inventory Services: 
"Comprehensive information about students, systematically 
organized for use, is essential for an effective guidance pro-
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gram. It is desirable that complete admission data be avail-
able and integrated with evaluation reports throughout the 
student's progress in the school. A complete transcript of 
the cumulative record should be available in the alumnae file, 
or file for those students who have left the school for rea-
sons other than graduation. Alumnae records should include 
professional experience, further education and post-school 
adjustment, as it is possible to record. Cooperation with 
professional agencies (State and ANA Placement and Counsel-
ing Service) is desirable." 
Appraisal comment Qy counselors is as follows: 
"It would seem that individual inventories are very su-
periorly kept and used in this school of nursing, and are 
helpful guidance tools to counselors to help the student in 
the pursuance of her goal." 
"A complete folder uf comprehensive information is kept 
on each student. Complete and available." 
"This writer feels that the physical and medical data 
accrued on students of this school are well kept and used to 
the benefit of the student in her over-all growth in the 
profession." 
"Information concerning scholastic progress is up-to-
date and used frequently (planned program counseling). 
The writer believes this (scholastic data and use) is 
a very strong point in this school of nursing. The use of 
records by the instructors is particularly rewarding to both 
student and teacher." 
"The writer questions the use of records by all guidance 
workers. The writer realizes records are at their disposal, 
but do they all manifest interest in seeking such information 
as would help the student in her development (refer to some 
of head nurse and supervisor group)". 
ninformational materials are excellently provided (group 
and individual use), and are used by the student." 
Interview procedure appraisal comments add: 
"The fact that most counselors conform to the check list 
standards in a very superior way is admirable. However, it 
would seem that there are a few, who, as in all things, can 
improve their counseling techniques." 
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Placement Services rating includes these comments b.1 counselors: 
"The director is most interested in students who withdraw 
from the school and is instrument~l in helping them to think 
through their problems and work out a solution. 11 
"Graduate Placement Service is active." 
"A recent survey was enlightening." 
"The school provides adequately for employment of its 
graduates in its own realms and provides transcripts and 
recommendations for positions elsewhere. It also helps the 
graduate to continue in education (if she chooses), by al-
lowing hospital time. School placement services are co-
ordinated with professional agencies and counseling services." 
Follow-up and adjustment services appraisal comments state: 
"Information is given freely regarding educational pro-
grams; encouragement is given to staff and recent graduates 
to avail themselves of the facilities of local colleges and 
universities, post-graduate clinical courses." 
"This seems to be a weak area of the program; actually 
do not believe it affects the success of the program too 
drastically." 
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Special characteristics of the Guidance Services.-- A compari-
son of the extent of agreement and disagreement in the appraisal b,r 
administration, guidance committee members, and counselors follows. 
l. What are the best elements or characteristics of the guidance 
service? 
Administration states: 
"1. Always available -- students seek guidance. 
2. Cooperation guidance workers. 
3. Counseling information accessible, complete, and well 
organized. 
4. Availability of adequate counselors for student problems. 
5. Planned group guidance. 
6. Consideration of the individual student's needs." 
Guidance Committee states: 
111. Leadership well informed regarding principles of ef-
fective guidance, who are themselves professionally 
and personally qualified to lead such a service. 
2. Complete set of progress records kept on each student. 
3. Informational data re. students. 
4. Concentration on individual needs. 
5. Support of school administration. 
6. The program meets the demands of the individual in all 
areas of life. 
7. Co-ordination of educational and social areas so as to 
result in the integration of personality and the bal-
anced development of the whole person. 
8. Good leadership, available at all times. 
9. Increased staff. 
10. In-service education opportunities for staff. 
11. Academic freedom for staff. 11 
Counselors state: 
"1. Availability services to students. 
2. Personal interest of the staff resulting in good per-
sonal relations with the students -- a good working 
and playing together atmosphere. 
J. Orientation programs offer more security and students 
are given feeling of belonging. 
4· Willingness to recognize the need for more work and 
greater effort in all areas of program. 
5. The physical set-up for counseling and the ample supply 
of guidance tools and literature. 
:r 6. The growing awareness that the job of the school of nursing is not so much preparation for a profession 
as it is preparation for life." 
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2. In what respects are guidance services least adequate or in 
greatest need of improvement? 
The appraisal by administration reports: 
"l. need of full-time guidance co-ordinator. 
2. Need of added conference rooms. 
3. Need of full- time recreational di:t~ector -- helping the 
students in their various social and recreational ac-
tivities at present is shared by many counselors and 
four house mothers. 
4. More time planned for counseling." 
The appraisal by Guidance Committee reports: 
111. Need of better qualified counselors. 
2. A closer relationship betHeen referral consultants 
and counselors. 
3. Further motivation of~ of the counseling group 
toward a more interested approach to their counselees 
(true of a small number). 
4. Increased opportunity for individual counseling with 
some referral consultant s (e.g. in marriage area coun-
seling). 
The a.pprai sal by counselors reports: 
111. Continued study of student personnel point of view and 
counseling techniques by the staff is needed. 
2. Need for added qualified personnel under a guj d~~ce 
director l-Tho is not laden down with other heavy respon-
sibilities. 
3. Need for greater inclusion of clinical personnel in 
guidance of the student. 
3. In what respects have guidance services been improved within 
the past two years? 
Administration evaluation states: 
"1. Added emphasis on In-service Education in Student Per-
sonnel area. 
2. Continuous revision progress reports, reinforcement 
cumulative record of student. 
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3. Added integration emphasis on curriculum. 
4. Extension of academic and clinical curriculum (e. g. 
Out- patient affiliation, elective Public Health af-
filiation) to include greater emphasis on community 
resources. 
5. Economical learning aids in freshman orientation. 
6. Improved orientation programs. 
7. Added emphasis on co-curricular activities. 
8. Building up of good library resources in guidance area." 
Guidance Committee evaluation states: 
111. Better facilities for counseling (added offices, etc.) 
2. Added library resources in student personnel work., 
counseling aids. 
J. In-service Education on- Guidance Philosophy, Techniques, 
Services, etc. 
4. Added referral consultants. 
5. Addition of courses to curriculum which make student 
more a socially minded individual. 
6. Increased staff (e.g. five instructors and laboratory 
a.ssistants in nursing art s should be able to give better 
guidance and instruction to a group of freshman students; 
four instructors and laboratory assistants in science 
area should provide better educational counseling for 
students; added clinical instructors)." 
Counselors' evaluation states: 
nl. 
2. 
J. 
4. 
5. 
6. 
7. 
8. 
9. 
Added staff. 
The further acquainting of school and hospital personnel 
with guidance policies and services through in-service 
education. 
Added emphasis on health program. 
Continued emphasis on co-curricular program; added 
facilities. 
The expanding plan for integrated and correlated study. 
Continued emphasis on orientation programs. 
Improved counseling resources. 
Added clerical help. 
Added emphasis on guidance preparation by opportunity 
to take courses for credit in student personnel, psy-
chology, etc. 11 
4. What improvements are now being made or are definitely planned 
for the immediate future? 
Administration reports: 
111. Further emphasis in-service education. 
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2. Continuous evaluation and improvement in all areas --
educational counseling, health services, etc. (organized 
guidance program in effect since 1942). 
3. More complete anecdotal records. 
4. More emphasis on integration biological and social sci-
ences in curriculum. 
5. Continue request for full-time guidance co-ordination 
(budget does not allow this appointment). 
Guidance Committee members report: 
111. Added preparation counselors. 
2. Added emphasis curriculum integration. 
3. Added emphasis on counseling techniques and counseling 
time." 
Counselors report: 
111. Added co-ordination and integration, emphasis in curri-
culum. 
2. Continued staff orientation to guidance program -- ob-
jectives, methods, services." 
5. What carefully conducted studies has the school made within 
the past three years or is now making of its own problems in this 
field? 
Administration appraisal reports: 
111. Use of Mbrison-Mooney Check List of student problems --
used for study of individual and group problems. 
2. Survey of Alumne.e for 50th Anniversary school -- area.s 
fields of nursing, marriage. 
· 3. Survey of Alumnae of past ten years -- areas fields of 
nursing, post-graduate study; State Board Examination 
grades, marriage. (Many letters re. program and guidance 
aspects received.) 
4. Health survey -- statistics average days illness for 
past ten-year period. 
5. Study of student withdrawal of past ten years." 
Guidance Committee members and counselors report the same 
studies made. 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
Findings of Evaluation 
Findings of Evaluation.-- Graphs recording evaluation state-
ment scores by administration, curriculum-guidance committee mem-
bers, counselors; and the extent of agreement and disagreement 
are suhnitted. 
The purpose of the study was to undertake a self-appraisal 
of the Guidance Program in NEBH School of Nursing. 
An evaluation instrument was adapted from a form used in 
general educa.tion. The instrument adapted for use in a school of 
nursing was studied and used by two staff members in each of the 
above areas -- administration, guidance committee, counselors. 
The study delimited the evaluation of the total program to 
a study of General Nature and Organization, Guidance Staff, Guid-
ance Services including Special Student Services, and Special 
Characteristics of the Guidance Services. 
As stated earlier in the study, the numerical rating scale 
was used also in check list evaluations. Tables of ratings were 
included in Chapter III. No attempt will be made to restate the 
findings of the check list evaluations. The purpose of the check 
list evaluations was "to prepare the way for the evaluations by 
delineating the broa.der field and by bringing into sharper focus 
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:1 those important charaCteristics of a good guidance program in a 
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school of nursing. 11 
The purpose of the self-appraisal was to determine strengths 
and weaknesses of the program; also to show agreement and dis-
agreement of those rating the program. Scores were not of im-
portance, only as diagnostic measures. 
As stated in Chapter I, the appraisal reflects also criteria 
of expressions of satisfaction or dissatisfaction with the pro-
gram by counselors; interpersonal relationships and degree of co-
operation between personnel workers (e.g. academic and clinical 
instructors); also criteria of professional preparation of per-
sonnel staff; and to some degree the criterion of extent of stu-
dents• use or non-use of the guidance services • 
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Implications, Recommendations 
Implications of the rating in area of General Nature and 
Organization suggest that administration was protective of the 
staff in "How adequate is the staff's concept of guidance?", the 
rating being higher than that of committee members and counselors. 
Another implication is that administration judged the total staff 
and in a long-range evaluation, the organized program having been 
in existence since 1942.. One counselor and one committee member 
were staff appointments of two years' service, others were of 
longer tenure. 
Counselors gave the highest rating in "How extensive are the 
provisions for guidance services?" 
· There was a high correlation of agreement in the rating 11To 
what extent are provisions made to utilize the assistance of staff 
members, specialists, in guiding students?" The student person-
nel point of view, and every staff member's responsibility and 
active participation in this philosophy snd in the actual program, 
is constantly identified with instructional activities in the total 
school of nursing program. 
"If both personnel work and education have to do with 
the whole student, then there is no instructor or adminis-
trator on the campus who is not engaged in personnel work. 
Differences in emphasis may appear: the science teacher as 
counselor may emphasize the value of scientific facts and 
principles for citizenship, while the vocational counselor 
may emphasize in his discussions with the same student the 
integration of scientific and other insights in an adequate 
social and vocational adjustment~ If all faculty members 
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have a personnel philosophy of education, however, they 
see the interrelatedness of what they are doing to the 
development of the student as a whole being.nl 
Implications of findings in evaluation of the area of Guid-
ance Staff evidence: a sense of confidence in guidance leadership 
preparation and interest; a. need of even greater cooperation be-
tween instructors (including supervisor and head nurse group), 
counselors, and consultants in phases of the guidance services; 
also, a need of more general adoption by instructors and coun-
selors of an attitude of rating their own success through the 
success of their students. 
Implications of findings of the evaluation of Guidance Serv-
ices including Specia.l Student Services are as follows: 
1. Student Information.--
A. There was general agreement regarding adequacy of pro-
visions for obtaining information about students. Anec-
dotal records and case studies of students were guidance 
tools listed in need of improved and extended use~ 
B. Home and family background proved very adequate with the 
exception of economic status of family data. 
C. Physical and medical status information was considered 
very adequate, with weaknesses reported in recording stu-
dent's attitudes in preventive and remedial care re. self. 
This area is well evaluated and recorded in the student's 
1/ Paul J. Brouwer, Student Personnel Services in General Education. 
American Council on Education. Washington, D. C. 1949. p. 283. 
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clinical learning; but needs emphasis in the student's 
own cumulative health record. 
An organized Health Program, some ten years ago, was 
the initial emphasis or starting point in the student per-
sonnel program. An organized program of Health Service, 
Supervision, Education, is given to all students; facili-
ties are superior and a very satisfactory program is pos-
si ble. 
D. Scholastic Progress and Test Information data was evalu-
ated as being very satisfactory. The academic and clini-
cal progress records were particular strengths; use of 
standardized achievement tests in subject areas, a par-
ticular weakness. 
E. Personal and Social Development ratings wer·e scored most 
critically qy administration, of the three groups rating 
the program. Record of religious interests and activi-
ties dating from admission to school of nursing, anec-
dotal reports, counseling interview reports in the check 
list delimiting scoring, were considered least adequate 
in the fifteen items scored. The first item would seem 
to be a possible intercultural education problem, if 
probed. The writer's belief is that the area of religious 
counseling should be available as needed. Religious edu-
cation, as a group guidance activity, is available for 
students in~erested. The program is informal, is built 
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on student desires about the program; and is not 
~~Jrl-=11 
a part 
of the curricular program. The role of religion is con-
sidered briefly in Ethics course and in the "Marriage 
Counseling" unit built for the student's own needs-- a 
unit of fifteen hours included in a forty-five hour 
course in Sociology. The check list item perhaps should 
be omitted; and referred to only if constituting a per-
sonal problem. 
Generally, the rating on "How extensive is the in-
formation concerning personal and social development?" 
was considered excellent ~ all three groups. 
Satisfactory counseling can occur only when the 
counselor has adequate data about the counselee. Sources 
of information to be adequate or optimum must depend on 
detailed and systematic records. 
Maintenance and Use of Student Information showed excellent 
progress in "How efficiently are records organized, filed, . and 
protected?"; with need for continued improvement noted in "Ho"' 
extensively are records used ~ all guidance staff workers?" 
Records are available, and should be used for current and future 
guidance. 
2. Informational Services.-- Administration and counselors agreed 
that students could make greater use of informational materials. 
Group guidance and individual counseling methods are both 
needed in implementing informational services. 
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J. Counseling Services referring "only to services performed by 
members of the school staff formally designated as full-time or 
part-time counselors", rated an average score of 4.1 in effective-
ness; a 5 score rating in 11How extensive are the provisions for 
counseling? 11 Administration, guidan::e committee members, and 
counselors were in agreement on these scores. 
Counseling is the heart of the guidance program. Every possi-
ble provision should be made to insure its effectiveness. Planned 
counseling time, knowledge and skill of interviewing, emphasis on 
non-directive method of counseling, are important. Even more im-
portant is the role of the dynamics within the student herself, 
rather than the process of counseling. Also the importance of the 
role of the counselor herself -- her personality and philosophy, 
being more important than the process of counseling; this is true 
in both non-directive and directive methods of counseling. Dir-
ective methods should have limited use, even in areas of health 
guidance. Non-directive counseling favors self-guidance which is 
the real objective and meaning of guidance. Evaluation of counsel-
ing must be in terms of behavior changes and optimum development 
of the student. 
A counseling program can function effectively only in a school 
whose objectives are harmonious with student personnel objectives. 
An effective counselor must have preparation in the theory of 
counseling, skill in counseling methods, and emotional warmth re-
fleeted in understanding of and respect for human personality. 
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4. Placement Services.-- referring to services aiding the student I 
I 
in employment or being admitted to a school or program beyond the 
sending school. 
Rati ngs in "How adequate are provisions for employment place-
ment services" report a 4.7 score. "How effectively do these serv-
ices function?n scores are consistently 4. 
P~ assistant principal (not the assistant principal acting 
as assistant coordinator) is in charge of Placement Services. The 
principal of the school aids with references and particularly with 
counseling and placement of student withdrawals. 
Group guid~~ce methods in Professional Adjustments II and III 
~ the assistant principal, principal, and special lecturers; sys-
I 
tematic planned individual conferences and counseling by the prin-
cipal in graduate plans, aid the student in long-range and im-
mediate plans. Counsel is available and encouraged at any time 
II 
I 
I 
during school stay, or after graduation. 
Active cooperation with professional registries (e.g. Coun-
seling and Placement Service of Massachusetts State Nurses' Asso-
ciation, functioning also on a national level) is sponsored. 
Group guidance and individual counseling in advanced educa-
tional opportunities are given by two assistant principals, the 
principal, and special lecturers. 
Completed cumulative student records are available in the 
school on all students graduated and student withdrawals. These 
records are available for counseling and placement services. 
5. Follow-un and Adjustment Services.-- "How adequate are provisions 
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for follow-up services?tt rated a score of 5 by administration, 
5 by committee members, and 4 by counselors. "To what extent 
are follovr-up acti vi ties contributing to the improvement of the 
educational program?" rated a score of 4 by all three evaluating 
groups. 
Chapter V gives findings and recommendations of follow-up 
studies completed on alumnae of the last ten-year period. (In 
some instances, figures include the class of 1949, giving eleven-
year findings). The survey included areas of fields of nursing 
in which employed (field of nursing analyzed in terms of adminis-
tration, teaching, supervision, general staff level position); 
states in which employed (registration); State Board Examination 
grades; interests and future plans, post-graduate study com-
pleted; marriage. 
Student withdrawals and average days' illness per student 
studies were also made for a ten- year period. These data were 
included under student needs (Chapter I). 
4. Special Characteristics of the Guidance Services.-- Findings 
were summarized; and the extent of agreement and disagreement qy 
administration, committee members, and counselors stated in Chap-
ter III. 
Recommendations will be made for the entire program, includ-
ing special characteristics of the guidance services. 
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Recommendations and Need for Further Study 
Stated findings suggest the following recommendations for 
the study: 
1. There is need that the Self-Appraisal of the Guidance Pro-
gram in NEBH School of Nursing be studied cooperatively (in 
groups) by all staff members through the assistant head nurse 
level position, in terms of evaluation and improvement of all 
areas of the program. (Constitute Unit I of In-service Program 
in Guidance) 
2. Continued effort be made to appoint a full-time qualified 
program coordinator. (The present coordinator is professionally 
qualified -- B.S. in Education with Major in Psychology, Admin-
istration Nursing Education; work on Master's level majoring in 
Guidance and Psychology. The coordinator feels that there is 
no conflict in combining duties of Academic and Personnel Dean; . 
however, job load presents time factor.) 
3. Continued effort be made to improve preparation of counselors 
-- through in-service education program units to fit needs of vari-
ous groups; through opportuni ties to take guidance psychology 
courses. 
4. Continued effort be made to strengthen interpersonal rela-
tionships and degree of cooperation between all personnel workers. 
5. Continued emphasis be made on student personnel point of view 
philosophy of all staff members; on attitude of rating their own 
success through the success of their students. 
6. Continued emphasis on preventive rather than remedial objec-
tives of the guidance program. 
7. Encourage extent of students' use of all guidance services 
(e.g. informational services). 
S. Use of standardized (NLNE) achievement tests in subject areas. 
9. Added emphasis on student studying own cumulative health 
record (rare exceptions of withholding data -- e.g. student with 
diagnosis leukemia). 
10. Added provision for planned counseling time (already system-
atically planned qy some counselors). Added emphasis on counsel-
ing as the heart of the program. 
11. Improvement in ancedotal records. 
12. More detailed follow-up study of graduates 1949-1953 inclu-
sive, including questionnaire section on guidance services. 
(Many gratifying letters -- unsolicited -- were received regarding 
this area in ten-year survey.) 
13. Added emphasis made on competency of records, for immediate 
guidance needs; also, because research depends largely on records 
for its scope, validity, usefulness. 
14. Research studies in several possible areas: 
a. Scholastic aptitude as it relates to academic success 
(Testing program data available for past fifteen years). 
b. Studies relating academic success to later professional 
success. (High percentage of marriage would affect 
achievement professional success.) 
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c. Study of certain educational objectives, e.g. social re-
sponsibility through study core curriculum courses of 
five-year nursing students and regular four-year college 
students. 
15. Continued evaluation of curriculum idth added emphasis on 
integration (e.g. physical and social sciences, public health, 
intercultural education, ethics, etc.) 
16. Added consideration of the student personnel program as an 
excellent tool in integrative teaching. 
17. Plans for the Curriculum-Guidance Committee to study and 
revise the Adapted Evaluative Instrument (pel~ission for further 
use of this instrument to be obtained from Dr. Harry Jager.) 
18. Further study of the evaluative instrument include validat-
ing the instrument using the measure of expert jury opinion. 
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CHAPTER V 
SUPPORTING DATA ON EVALUATION PROGRAM 
Ten-year Survey Data 
Graphs record the findings of the ten-year survey of Alumnae 
of NEBH School of Nursing from 1939-1949. In certain instances 
eleven-year data is submitted; in other instances data would not 
be available, e.g. members of the class of 1949 graduated in 
September 1949. The study was made December 1949-March 1950. 
Implications and recommendations follow the presentation of 
findings. 
A copy of the card forwarded to each alumna is included. A 
brief letter accompanied the survey card. Alumnae members living 
at some distance also received a copy of the current issue of the 
school newspaper. The paper includes Alumnae news. 
Copy of Survey Card.--
"Name 
Married Name 
Current Address 
Nursing experience since graduation (Arrange chronologically) 
Name Organization 
and Location TIRe Experience Dates of Employment 
,I II Postgraduate education since graduation NEBH School of Nursing: 
' ,,
,, 
II 
~r 
I 
I 
I 
I 
) 
Future plans (interests in? fields of nursing; educational plans)" 
li 
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Findings, Implications, Recommendations 
Each area of the survey will be interpreted briefly, relative 
to findings, implications and recommendations -- related to the 
guidance program. 
Survey Returns.-- Survey returns average .675; .086 were re-
turned wi th incorrect forwarding addresses. 
Findings, Implications, Recommendations re. State Board Ex-
I 
II 
amination Grades.-- Graduates write the State Board examinations 
as soon as possible after date of graduation from the school of 
nursing. Personal reasons may necessitate writing the examina-
tions at a later date, or in another state (e.g. state of Wash-
ington, Louisiana, recently). This may account for the differ-
ences in the number of students writing the examinations each 
year; the number does not correspond to the number in the graduat-
ing class for that year. It is also to be noted that State Board 
grades are not returned to the school on every graduate -- includ-
ing own state and examinations Hrit t en in other states. These 
grades are returned by the state t o the school. 
Scores are available on 329 graduates during 1939-1949. This 
does not include scores on any of the forty-three graduates of 1949, 
graduating in September or later if time lost for illness. Six 
of the 329 received scores slightly below 75% or the passing grade. 
This consti tutes .018 failure. In the period 1939- 1941 inclusive 
there were three failures in eighty-nine graduates writing the ex-
aminations or .030 failure; during 1942-1949, there were three 
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failures in 240 graduates writing the examinations or .013 failure. 
Examinations may vary from year to year as to reliability and 
validity; the scholastic aptitude factor of the graduates may be 
responsible for achievement. An implication of improved curricu-
lum, increased faculty, improved educationa1 counseling could be 
made. 
The total percent failure during 1939-1949 constitutes .018, 
and is a commendable report relative to comparisons with total 
graduates of state writing State Board examinations (do not have 
statistics). 
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Findings, Implications, Reco~~endations re. Post-graduate 
Study.-- Findings in the survey of post-graduate study show range 
of .067 (1941)--.227 (1947) of the class continuing in academic or 
clinical post-graduate study. 
It 'wuld appear that a definite relationship exists betw-een 
the number of the class continuing vrith advanced preparation, and 
the number in the class who are married. In few instances the 
married alumnae member may continue with advanced study, or in 
some instances i s included in the post-graduate study statistics, 
previous to marriage. Therefore the added percentage figure would 
not be exact. However, generally speaking, post-graduate study 
plus marriage figures seem .to include a high number of each class. 
No. and 
Percentage 
Clas~s _______ ~T~o~t~a=l-=N~o~·--__ f.G. Study 
1939 
1940 
1941 
1942 
19.4.3 
19.44 
1945 
1946 
1947 
1948 
1949 
28 
28 
30 
28 
30 
25 
47 
43 
44 
57 
43 
2- -.027 
5--.179 
2--.067 
6-- .214 
6--.200 
2--.08 
5--.106 
5-- .116 
10-- .227 
10--- . 175 
4--.09.3 
No. and 
Percentage 
Married 
23--.821 
18--.642 
24--.80 
21--.75 
23-- .766 
18-- .72 
34--.724 
33-- .767 
21-- .477 
28-- .491 
7--.163 
Total No. 
in the 
2 Gro.=.u.p.;:;s __ _ 
25--.89.3 
23--.821 
26--.867 
27--.964 
29--.966 
20--.800 
.39--.830 
38--.883 
.31-- . 704 
38-- .666 
ll--.256 
It would appes.r that a reasonable number continue with post-
graduate study. Marriage claims too high a percentage {.675), from 
a professional point of view. Some married nurses continue with 
careers, but usually find their home and family a full-time re-
sponsibility. 
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It is a reasonable implication that the G.I~ Bill of Rights 
benefits to veteran nurses has increased the availability of con-
tinued education. 
Recommendations include: increased emphasis on placement and 
educational counseling; added financial resources. The alumnae 
members, during the past year, set up a loan fund for graduates, 
to be used for advanced study. One thousand dollars is available 
annually to graduates. There is also a tvro hundred dollar grad-
uation a'vard, available for advanced education. 
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1940 
28• 5- .179 
1941 
.30- 2- .067 
1942 
28- 6- .214 
l943 
30..,. 6- .200 
1944 
25- 2.;. .080 
.. . .. 
1945 
47- 5- .106 
1946 
43- 5- .116 
1947 
44- 10- .227 
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Findings, Implications, Recorrnnendations re. Marriage Survey.--
Graphs report that in the ten-year period 1939-1948 inclusive, 
360 alumnae were graduated. Of this number, 243 or .675 were 
married previous to December 1949. 
The class of 1949, graduated in September or l ater, has had 
a limited time to build up marriage statistics; since the wartime 
policy of admitting or continuing married students has been changed. 
Married students are not admitted or continued in the school with 
exception of special permission from the School of Nurskg Commit-
tee (advisory to the school) for any exception to the policy. Two 
students from the five-year program students were married during 
this past year, previous to their graduation, so that the policy 
is not inflexible. 
The percentage of married aluwnae from 1896-1933 was 38.2 
(statistics from survey Fiftieth Anniversary school). 
The increase to .675 percent during the past ten years may be 
attributed to economics, war period; however , a slightly possible 
implication might be that the student personnel program aided in 
developing attractive, well integrated personalities. 
These members are not entirely lost to the profession. Some 
are actively engaged in nursing service or nursing education, some 
carry part-time work. Others are, because of their nursing pre-
paration, better prepared socially minded citizens, who may assume 
responsibility in Red Cross or other welfare activities. 
Recommendations.-- There are no recommendations in this area. 
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relative to alumnae, other than a study of these married alumnae 
reporting number now actively engaged in nursing {data available 
from survey cards). The impression is that the number doing 
full-time or part-time work would be low. 
Relative to students in the school, it is recommended that 
the policy permitting marriage during student enrolment be more 
flexible. 
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Findings, Implications, Recommendations re. States Employed . --
Survey findings report that the graduates from 1939-1949 have been 
or are employed in thirty-seven states, in addition to foreign 
service. Massachusetts rates highest in employment of NEBH alumnae, 
this is to be expected, since many graduates remain in the state 
until State Board examinations are taken; and may remain at the 
home situa.tion or a local hospital knmm through affiliation for 
basic experience in general staff nursing. Massachusetts, Maine, 
NeH York, foreign service, and California are the top five in em-
ployment areas listed. 
Foreign service has not been studied for classification of 
locations. Vlar service is responsible for the high assignment in 
foreign service, and many locations in the Pacific and Atlantic 
areas are included. 
The distribution is as folloHs: Class of 1948 employed in 
nine states; '47 in fourteen states; '46-- fourteen; '45--twenty-
one; '44--fourteen; '43--fourteen; '42--thirteen; '41--eleven; 
140--t>mlve; '39--eight states. War conditions are partly respon-
sible for this Hide distribution of employment; also marriage 
reasons. California, Florida , and New York are popular states 
for employment, because of geographi cal reasons and excellent 
personnel policies and practises for professional nurses. 
Recommendations include further emphasis on Placement and 
Vocational Counseling; and on Follow-up areas. The need of active 
140 
cooperation with .ANA (American Nurses Association) Counseling and 
Placement Service functioning on the state level is emphasized. 
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Findingp, Implications, Heco:rmp.endations re. Fields of Nurs-
ing.-- Survey reports of 272 alumnae (403 alumnae 1939-1949) re-
port the following fields of nursing in their work experiences 
during the ten-year periods: institutional nursing-- general staff 
nursing, nursing education; federal services--ft~y Nurse Corps, 
Navy Nurse Corps; Veterans' Administration; private duty nursing; 
public health nursing; industric.l nursing; school nursing; hospi-
tal administration. 
Institutional nursing on the general staff nursing position 
level includes the following clinical specialties: medical and 
surgical nursing; obstetric nursing; operating room nursing; psy-
chi&.t.ric nursing; pediatric nursing; orthopedic nursing; communi-
cable diseases nursing; geriatric nursing; and tuberculosis nurs-
ing. 
Graphs and tables show distribution according to nu.rnbers in 
classes, and classification of fields of nursing. 
Institutional nursing rates high in both general staff nurs-
ing and supervision areas; the teaching field shows growing inter-
est. 
Federal services show classification according to general 
staff nursing or supervision area., also clinical specia.lty. 
Private duty reports limited numbers of experience assign-
ments. This study shows a great change over the 1896-1946 study. 
Private duty nursing claimed a large number of NEBH alumnae. Dur-
ing the war years, only nurses over military age requirements and 
those not meeting physical requirements for military assignment 
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l 
were classified for private duty nursing. Cadet Corps graduates 
'1-rere not available to private duty nursing for .the "duration". 
This field of nursing still shows an acute shortage. In this 
hospital, the situation is even more acute, because many patients 
are referred cases and represent major surgery -- neurological, 
chest surgery, extensive abdominal surgery, etc. -- requiring pro-
portionate nursing care hours. 
Public health graphs show limited experience a.ssigmnent, but 
growing interest in the field. 
Industrial nursing, school nursing, hospital administration 
represent minority interest. 
Recommendations.-- Recommendations are the same as steted 
under "states employed". Not only is there wide distribution 
geographically, but there is also a growing distribution in fields 
of nursing. It is fair to assume that the postwar period survey 
will report even wider distribution in fields of nursing. 
Recommendations include continued increased emphasis on Vo-
cational Counseling, Placement &nd Foll ow-up Guidance Services. 
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HOSPITAL ADHINISTRATION 
Findings, Implications, Reco~endations re. Student With-
drawal.-- Graphs and tables report the study of student withdraHal 
during the period 1939-1949. 
A reference under student needs in Chapter I quoted the na-
tional withdrawal rate in the class of 1949 as thirty-one per-
cent; classes of 1948 and 1947 as thirty-nine percent . Withdrawal 
rate for this school of nursing for the year 1949 was nine and two 
tenths percent; for the year 1948, two and six tenths percent; for 
the year 1947, five and seven tenths percent. 
Reasons for withdrawing (NLNE list) are tabulated according 
to frequency -- matrimony constituting twenty-four percent of 
withdrawals; academic failure, nineteen percent; health, eleven 
and nine tenths percent; personality unsuited for nursing, eleven 
and eight tenths percent; dislike for nursing, eight and tvo tenths 
percent, etc. Tables give f i gures for each year and for the 
eleven-year period. 
Satisfying reports are in the low rate of withdrawal and a 
minimum of dissatisfaction with nursing education course. 
Recommendations.-- Recommendations include continued emphasis 
in selection and admissions, failure is expensive to the student 
financial and personality area -- and expensive to the school. 
Recommendations also include added emphasis in -- orientation pro-
grams; pleasant dormitory life including Student Cooperative Gov-
ernment and co-curricular program; health program; educational and 
personal counseling. 
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W:ITHDRA~'rAL OF STUDENTS YEAR 1949 
Stud.ents Adrni ttcd 80 
Total Students Wi thdravm 14 ( 9. 2%) 
Total School Enrollment 151 
Reasons for Yfithdrav'Ting (NLNE list) 
Students ,~i thdrawn 
Number Per cent 
Matrimony. • • • • • • • • • • • • • • • • . . • . • 
Failure in classwork • • . . . . 0 • • • • • • • 
Health •• • • • • . . • • . . . • • • 0 • . . . 
Personal reason~ • • • • • • ' . . . . • • • • • • • 
FailUre to meet school's regulations and social 
standards . • • .. . • • • • • 6 • -o • • • • • • • 0 
Dislike for nursing 
···· · ···· • •&•• · 
Personality and temperament unsuited for 
nursing . . . . . . . . . er • .. 
Failure in clinical practice • . . . . . . ~ . ., 
Disappointment in nursing course •• . ~ . • • • • • 
Inunaturi ty • • . . . . . . • • • • • . . . 
Decision to go to college • • .. 0 • • • • 
Financial reasons •••c••• •• • • • • o-•-v • 
Other reasons • .. • • • • • • • • • • • • It • • • • 
1 
I. 
f 
r 
2 
2 
2 
1 
1 
2 
2 
1 
1 
.--- -·-··-·- ------------------- - ·-·······--· · - - · -· ···- --- . . ·· · · · - - ··- · 
.013 
.013 
.013 
•. 006 
.006 
.013 
.013 
.006 
.006 
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WITHDRA,'TAL OF STUDENTS YEAR 1948 
Students Admitted 41 
Total Students Withdrawn 4 ( 2 .6%) 
Total School Enrollment 154 
Reasons for Withdravring (NLNE list) 
Students ,,Ti thdrawn 
N\.unber • Per c erit 
Matrimony~ a e Q 0 0 0 0 e Q, G (,t 0 fl tl 6 ••• 0 • G .019 
Failure in class·work • • Q 0 ~ . . 
Health .... G •• o••• • • . . . • • 0 g 0 0 
Personal reasons 
' • 0 . . t • • 0 • 0 c q • 
Failure to meet schoolts regulations and social 
standards :. .. • .. • ~ o • • • .. " • • • • • 
• • • 
Dislike for nursing 
Personality and temperament unsuited for 
nursing . . . . .. . . . o ~ .. ~ ,., • 0 .. 1 .006 
Failure in clinical practice • • • 0 • . . , 
Disappointment in nursing course • 
• 0 " • 0 0 0 0 • 
Irnma tur i ty • • 
• 9 " 0 • ( · 8 Cl Q 0 Q II. 
Decision to go to college QD"00'"}00 
Financial reasons • • • 0 Q 
Other reasons ~ • • • • 0 • • • • ~ 0 0 • 0 • 0 
.- -- ---.. ----~-------------- ---- --- .. ·- - .. ·-· - · -· ·-- - .. ... . . .... . .. ..... .. .. 
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WITHDRA~TAL OF STUDENTS YEAR 1947 
Student3 Admitted 57 
Total Students Withdrawn 8 ( S • 7%) 
Total School Enrollment 140 
Reasons for W1thdra..,.ring {NLNE list) 
Students ~~ri thdra1•m 
Number l Per cent 
Matrimony. o o • o • a • ~ • fl • • o • .. f) • o o il ., 2 
Failure in class,nork • • ~ 0 • 0 • • 0 0 0 9 • il 
Health ., t Cl e. e . . ~ . . . . . • • • 0 • . . . 1 
Personal reasons • • • • 0 • • • • • Q 0 0 • 
Failure to meet school's regulations and social 
standards : • • .. .. • • • • .. • • ., • • • • • • 0 0 1 
Dislike for nursing oe•os.c"c••••o~ 2 
Personality a:rrl temperament unsuited for 
nursing • e • $ • 9 • • IJ a • · e :::1 4 • D • 6 
Failure in clinical practice • • . . .. . . ' . . 
Disappointment in nursing course • ~ . . . • • . ~ . 
Immaturity • • • • 0 0 
• ' e 4i o . . . 2 
Decision to go to college 
• • G o • Q 0 • 
Financial reasons • • . . • • 0 G 
Other reasons ••••e•••••o~o•••~ & o 
· ·--··- - ··· ··----~----------·-··--·-··- ·· ··- -··. - - .-. ---- · •... ····•··· ·· - -. ·-·· 
.014 
.007 
.007 
.014 
.014 
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WITHDRA,'TAL OF STUDENTS YEAR1946 
Student s Admi ttod 60 
Total Students Withdrawn 8 (S.S%) 
Total School Enrollment 145 
Reasons for 'W'i thdravring ( NLNE l i st) 
Students ,~i thdra1•m 
Number Per Gent 
Matrimony. • ~ • • • .. ,.,. • o .. ~ • • • • • • • • • • 1 
Failure in classwork 0 • • 0 0 0 " . . 0 • ~ • • 
Health ~ •c•- ••o• • • • ., 4 o&oeo • c • • • 3 
Personal reasons· • 
• • • • 0 fl • • • 0 0 0 • • 0 0 • 
Failure to meet school's regulations and social 
standards : o • ,. .. • • • • • ~ • " • • • • • . . . 2 
Dislike for nursing ••e• ••e•ooe oo.o co 2 
P~rsonality and temperament unsuited for 
nursing . . . . . o • $ • Q • • • " • .. 
Failure in clinical practice 0 • • . . e • , • • 
Disappointment in nursing course • o . . • • • . ~ . 
Immaturity •• ••.G•o•o 0 • • 0 0 0 Q 0 ~ • 
Decision to go to college 
.p•ooo• 
Financi a1 reasons ••••••eoaotto•o•~• 
Other reasons •o•oaao•••o::.oooo~·· 
·--·-·--···----------·------·-- ·---- ----·- -·- - - · -- ·-- - ---· . --------
.007 
.020 
.013 
.013 
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mTHDRA~TAL OF STUDENTS 
Students Admitted SS 
Total Students Wi thdrm~m 
Total School Enrollment 
Reasons for Withdrawing (NLNE list) 
Matr imony. o. • o o ., • o o o ~ • o • • • D • o •• , 
Failure in cla~swork • • . • Q o • • o • • , b • 
Health • • • • • • • Q . . . . . • 0 0 • • . . • • • 
Personal reasons • • • • • • • • 0 0 ll • • • • • 9 • 
Failure to meet school's regulations and social 
standards . 0 ~ .,. . • • 0 • .. ~ .. ~ • 0 • 0 o· • • 0 
Dislike for nursing •o••o•o•o tO OIP.CIOe 
Personality arid temperament unsuited for 
nursing • • • • • • • • • • • Q 0 • 
Failure in clinical practice , • 
• • • . . , . . 
Disappointment in nursing cours~ o • 
• • • • 0 . . . 
Immaturity • • 
• G • • e • 0 • 0 • ~ • • 0 • • . . . 
Decision to go to college • • • • , • • • 0 • 
Financial reasons o oe ~•·OOCil fl e O • • 
Other reasons 
.. • • • :. • 0 o ~ ooo••• 
YEAR 1945 
24 (16.9%) 
142 
I 
I 
1 
l 
l 
Students Wi thdra1m 
Numb~er Per Cent 
4 
2 
4 
2 
2 
3 
2 
2 
3 
.028 
.Olh 
.028 
.014 
.014 
.021 
.014 
.014 
.021 
··--·----··--·------·----- ·--------·------... ,_ ._., _ _ - -·- ---- - __ , .... ---- -- -
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WITHDRA111TAL OF STUDENTS YEAR 1944 
Students Admi ttcd 61 
Total Students Withdrawn 5 (3.4%) 
Total School Enrollment 149 
Students Withdrawn 
Reasons for \liTithdravring (NLNE list) Number Per Cerit 
Matrimony . • Q e • • • 9 o • • • • • • • • • • • • • 1 .007 
Failure in class~rk • • ••• .:> • • ,., • • 9 .1) 0 1 .007 
Health • • 0 • 0 • • 4 • • 0 • • • • 0 0 0 • • 0 I 
Personal reasons • • • . . ~ . . • 0 0 • • • Q • ~ • i I 
I, 
l 
Failure to meet school' s regulations and social 
standards :. • .. . • o • • ., c .... . ... . 
• • • 
Dislike for nursing ~ . • • o e. e • • ~ t _, -~ s a o • 
Personality and temperament unsuited for 
nursing . . . . . ~ . . a c • o .o • • ~ 0 0 1 .007 
Failure in clinical pr actice • • . . . • 0 . . . 
Disappointment i n nursi ng course • • • • • • • 
Immaturity •• • 0 • 0 • • . . .. . ~ . • 0 
Decision to go to college 
' • • C> 0 • 2 .013 
Financial reasons . . . • • 0 0 • • • 0 • • 
Other reasons • •• •&• o•• • .., • •• o• o 
··--·- - ·· ----~------ ---·- ·-·--·········- -·· . . - . ·-. ·--- · -·· ·- -· ·- - -·-·-
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~THDRA~AL OF STUDENTS 
Students Admitted 58 
Total Students Withdrawn 
Total School Enrollment 
Reasons for 'Wlthdrawing (NLNE list) 
Matrimony. • .. ,. • o .. • , .. e .. • • • • • • • • • 9 
Failure in class;mrk • • • • Q 0 • • • • • • • 0 
Health o • .. 0 • • 0 .. • • • 0 • . . . . . . . . 
Personal reasons • • • • 0 • " a o- o 4 e a q • 
Failure to meet school's regulations and social 
standards ~ . • .- .. • • o • • • • .. • • • 0 
Dislike for nursing •.••••••••to••ooo 
Personality arrl temperament unsuited for 
nursing . .. . . . , . . • • . . . . 
Failure in clinical practice • Q • . . . ' . . 
Disappointment in nursing course • • • 0 • • 0 0 0 • 
Immaturity • • • • 0 • • • Cl e o o,eoo . . . 
Decision to go to college 0 • • 0 • • 
Financial reasons •••• • •e•a ••oo • • 
Other reasons 
• • • • e o- • •<~'•o•ooo•• 
YEAR 1943 
10 (8.7%) 
115 
I 
I 
11 
.. , 
I 
Students ,~ri thdra1m 
Number 1 Per cent 
2 
4 
1 
1 
1 
1 
.018 
.034 
.009 
.009 
.009 
.009 
··-----· ---~------ ----·-·-· -· · ·· ·· -·- · · - - · ··-· ·- · - .... ····-···- -······ ... .. .. - ·· -· . . . . 
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WITHDRA~TAL OF STUDENTS 
Students Admit ted 51 
Total Students Withdrawn 
Total School Enrollment 
Reasons for W'ithdra?ring (NLNE list) 
Ma trim.oey. • , • • , a • • Q e o o • ., • • • • • • o 
Failure in classwork • • • 0 <C 0 • • 0 ' • 0 
Health • • • 0 - It • • 4 . . ~ • • 0 • • • • . . . • • 
YEAR 1942 
12 (13.1%) 
91 
Students ,~ri thdra1m 
Number Per cent 
7 .077 
2 .022 
I 
Personal reasons • • • " 0 , • • • • 0 • . . 0 • " • 1 
I. 
1 
Failure to meet school's regulations and social 
Btandards . e & .. . . • • , • • • • • • o • • o 0 • 0 
Dislike for nur sing •••••••DI5l9tea•eta 2 .022 
Personality and temperament unsuited for 
nursing . . . . . • . . . . . . t;. c • • 1 .011 
Failure in clinical practice , . . • • . . , . . 
Disappointment in nursing course • e • • • . . . .. . 
Irnrna turi ty • • 
• • • • • • e 0 0 0 Q • • • • • 
Decision to go to college • • • • • 0 • ' • • • • • 
Financial reasons . . • o o o • • a o . . 
Other reasons ••~••••••• •a• •••••• 
.. ----------------·- ·-------·--··- --·-.. - -.. - - - · - · ·· ·- . . .. ... - ·- ·· . .. _ ... ... .. .. .. . . .. .. . 
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1UTHDRA'!l<fAL OF STUDENTS YEAR 1941 
Students Ad.mi tted 28 
Total Students Withdravm 9 (10.4%) 
Total School Enrollment 86 
Reasons for Withdrawing (NLNE list) 
Matrimony. • ••• , .......... , • • I t • • 
Failure in classwork • • . . .. . . .. . . . . . . 
Health • • • • • • • 4 • • . . . • • • • • . . . 
Personal reasons • • • . . . . . . . ' . • • • • 
Failure to meet school's regulations and social 
standards . • • .. .. • • • • • • • • • • • • • • 
Dislike for nursing . . . . . . . . . . . . . . . . . 
Personality and temperament unsuited for 
nursing . . .. . . . . • • . . . • . . • . • 
Failure in clinical practice , . . . . . . 
Disappointment in nursing course • . . . . . . . . . 
Inunaturi ty • • . . . . . . . . . . • • • . . . . 
Decision w go to college . . . . . . . . . ~ . 
Financial reasons . . . . . . . . . . . . 
Students 1~Tithdrawn 
Number Per _9_ ent 
4 .046 
1 .011 
1 .011 
1 .011 
2 .022 
Other reasons • • • • • 
. - -·- - --·----------~----·--· -~~-- -·-· -~ -- ~ -· ~ ~ .: _  · __ _I --- ------ .. - _, ~ . 
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WITHDRA,'TAL OF STUDENTS YEAR 1940 
Students Admitted 42 
Total Students Withdrawn 17 (17%) 
Total School Enrollment 100 
Reasons for Withdra'V'ring (NLNE list) 
Students ,n thdra1m 
Number Per Cent 
Matrimony. • • • • , • • • • • • • • • , • • • • • • 1 .01 
Failure in classwork • . . . . .. . •. .. . . ,. . . . . 4 .04 
Health • • • • • • . .. . ' . .. . . . .. . . . . • • • 2 .02 
Personal reasons • • • • • . . . . . ' . . . • • • • 
Failure to meet school's regut ations and-social 
standards . • • • . • • • • • • • • • • • • • • 2 .02 
Dislike for nursing • • • • • • • • • • • • • • • • 
Personality and temperament unsuited for 
nursing . . . . . . . . • .. . . • . . . 2 .02 
Failure in clinical practice , . . • • 5 .05 
Disappointment in nursing course • • . . . . . . . . 
Inunaturi ty • • . . . . . . . . . . . . l .01 
Decision to go to college • • • • • • • • • ! • .. • 
Financial reasons . . . . . . . . . . . . . . . . . 
Other reasons • • • • • • 41 • • • • • • • • • • • • 
· ·--·----··-----~------~-----------·-· · -- · - o. • · - · ·-- --· -· --·· ........ - -- -·- . 
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'~THDRA'~TAL bF STUDENTS YEAR 1939 
Students Admitted 48 
Total Students Withdrawn 12 (12%) 
Total School Enrollment 100 
Students 
Reasons for Withdrawing (NLNE list) Number 
Matrimony. • • • • , •• , • • • • • • • • • • • • • 
Failure in classwork • . . . . .. . . . " . . . . 
Health •• • • • • . .. . ' . . . • • • • • . . . . . 
Personal reasons • . . • • • • • • • • . . . • • • • 
Failure to meet school's regulations and social 
standa.rds . • • • . • • • • • • • , • • • • • • 
Dislike for nursing . . . . . . . . . . . . . . . . . 
Personality and temperament unsuited for 
nursing . . . . . . . . • . . . . . • . . . . • 
Failure in clinical practice , • • . . 
Disappointment in nursing course • . . . . . . . . . 
Irnmaturi ty • • . . . . . . . • • • • • . . . 
Decision to go to college ········· ~ ·.,· 
Financial reasons . . . . . . . . . . . . . . 
Other reasons .. . . . . . . . . . . . . . . 
·--··--- - ----------------- -- --·-.. - ·- ·· - . . 
I 
I. 
2 
5 
2 
1 
2 
1~fi thdr aim 
Per cent 
.02 
.05 
.02 
.01 
.02 
180 
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PER CENT OF TOTAL STUDENTS WHO WITHDREW 
Reasons for withdrawing (NLNE list) 
MATRIMONY Year Number 
1939 2 
1940 1 
1941 0 
1942 7 
1943 2 
1944 1 
1945 4 
1946 1 
1947 2 
1948 3 
1949 2 
Per Cent of Total 
Withdrawal for Year 
.167 
.059 
.583 
.200 
.200 
.167 
.125 
.250 
.750 
.143 
. 2. 64h 
1939-1949 ------- 25 ----------------- .240 
11 yrs. 
182 
PER CENT OF TOTAL STUDENTS WHO WITHDREW 
Reasons for withdrawing (NLNE list) 
FAILURE IN CLASSWORK Year Number 
1939 5 
1940 4 
1941 4 
1942 2 
1943 4 
1944 1 
1945 2 
1946 0 
1947 0 
1948 0 
1949 2 
Per Cent of Total 
Withdrawal for Year 
.417 
.235 
.L~4 
.167 
.400 
.200 
.083 
.143 
2.089 
1939-1949 ------- 24 ----------------- .190 
11 yrs. 
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PER CENT OF TOTAL STUDENTS WHO WITHDREW 
Reasons for withdrawing (NLNE list) 
HEALTH Year Number 
1939 2 
1940 2 
1941 1 
1942 0 
1943 1 
1944 0 
1945 4 
1946 3 
1947 1 
1948 0 
1949 2 
Per Cent of Total 
Withdrawal for Year 
.167 
.118 
.111 
.100 
.167 
.375 
.125 
.143 
1.306 
1939-1949 -------16 -------------.119 
11 yrs. 
PER CENT OF TOTAL STUDENTS 1NHO WITHDREW 
Reasons for withdrawing (NLNE list) 
PERSONALITY AND TEMPERAMENT 
UNSUITED FOR NURSING Year Number 
1939 2 
1940 2 
1941 1 
1942 1 
1943 1 
1944 1 
194.5 3 
1946 0 
1947 0 
1948 1 
1949 2 
18L,. 
Per Cent of Total 
Withdrawal for Year 
.167 
.118 
.111 
.083 
.100 
.200 
.12.5 
.2.50 
.143 
1.297 
1939-1949 ------- 14 ------------------.118 
11 yrs. 
PER CENT OF TOTAL STUDENTS WHO WITHDREW 
Reasons for withdrawing (NLNE list) 
DISLIKE FOR NURSING Year 
1939 
1940 
1941 
1942 
1943 
1944 
1945 
1946 
1947 
1948 
1949 
Number 
l 
0 
0 
2 
0 
0 
2 
2 
2 
0 
l 
Per Cent of Total 
Withdrawal for Year 
.083 
.167 
.083 
.250 
.250 
.071 
.904 
1939-1949 ---- --- 10 ------------------.082 
ll yrs. 
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PER CENT OF TOTAL STUDENTS WHO WITHDREW 
Reasons for withdrawing (NLNE list) 
FAILURE IN CLINICAL PRACTICE Year Number 
Per Cent of Total 
Withdrawal for Year 
---
1939 0 
1940 5 .294 
1941 2 .222 
1942 0 
1943 1 .100 
1944 0 
1945 2 .083 
1946 0 
1947 0 
1948 0 
1949 2 .143 
--
.842 
1939-1949 ------ - 12-------------------.077 
11 yrs. 
PER CENT OF TOTAL STUDENTS WHO I'VITfiDREW 
Reasons for withdrawing (NLNE list) 
FAILURE TO 1~ET SCHOOL'S 
REGULATIONS AND SOCIAL 
STANDARDS Year Number 
1939 0 
1940 2 
1941 0 
1942 0 
1943 0 
1944 0 
1945 2 
1946 2 
1947 1 
1948 0 
1949 0 
187 
Per Cent of Total 
Withdrawal for Year 
.118 
.083 
.250 
.125 
.576 
1939-1949 -------- 7 ------------------.052 
11 yrs. 
PER CENT OF TOTAL STUDENTS WHO WITHDREW 
Reasons for withdrawing (NLNE list) 
DECISION TO GO TO COLLEGE Year Number 
1939 0 
1940 0 
1941 0 
1942 0 
1943 0 
1944 2 
1945 3 
1946 0 
1947 0 
1948 0 
1949 0 
188 
Per Cent of Total 
Withdrawal for Year 
.400 
.125 
1939-1949 ---------5------·-------------. 048 
ll yrs. 
189 
PER CENT OF TOTAE STUDENTS WHO WITHDREW 
Reasons for withdrawing (NL}ffi list) 
TivlMATURITY Year 
1939 
1940 
1941 
1942 
1943 
1944 
194.5 
1946 
1947 
1948 
1949 
Number 
0 
l 
0 
0 
0 
0 
2 
0 
2 
0 
1 
Per Cent of Total 
Withdrawal for Year 
.059 
.083 
.250 
.071 
.463 
1939-1949 -------- 6 ------------------.042 
11 yrs. 
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PER CENT OF TOTAL STUDENTS WHO WITHDREW 
Reasons for withdrawing ( NLNE list) 
PERSONAL REASONS Year 
1939 
1940 
1941 
1942 
1943 
1944 
194.5 
1946 
1947 
1948 
1949 
Number 
0 
0 
1 
0 
1 
0 
0 
0 
0 
0 
1 
Per Cent of Total 
Withdrawal for Year 
.111 
.100 
.071 
.282 
1939-1949 -------- 3 ------------------.026 
11 yrs. 
PER CENT OF TOTAL STUDENTS \'iHO WITHDREW 
Reasons for withdrawing (NLNE list) 
FINANCIAL REASONS 
Per Cent of Total 
Year Number Withdrawal for Year 
1939 0 
1940 0 
1941 0 
1942 0 
1943 0 
1944 0 
1945 0 
1946 0 
1947 0 
1948 0 
1949 0 
1939-1949 -------- 0 ----------------- 0 
11 yrs. 
191 
192 
PER CENT OF TOTAL STUDENTS WHO WITHDRE\11! 
Reasons for withdra1'¥"ing (NLNE list) 
DISAPPOINTMENT IN NURSING 
COURSE 
Per Cent of Total 
Year Number Withdrawal for Year 
l9J9 0 
1940 0 
1941 0 
1942 0 
1943 0 
1944 0 
1945 0 
1946 0 
1947 0 
1948 0 
1949 0 
1939-1949----------0-------------------0 
ll yrs. 
193 
PER CENT OF TOTAL STUDENTS WHO WITHDREW 
Reasons for withdrawing (NLNE list) 
Per Cent of Total 
OTHER REASONS Year Number Withdrawal for Year 
1939 0 
1940 0 
1941 0 
1942 0 
1943 0 
1944 0 
1945 0 
1946 0 
1947 0 
1948 0 
1949 0 
1939-1949 ------- - 0 ----------------- 0 
11 yrs. 
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